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Introduction

This Scientific Report documents the work of the European Commission funded Leon-
ardo Da Vinci Self Evaluation project. The project started in 2002 and ended in May
2005. The project was coordinated by the BIAT at the University of Flensburg in Ger-

many.
The project partners were:
« IHK Flensburg, Germany

¢ Centre for Higher Education Studies and Post-16 Education Centre at the University of
London, UK

e Danish Institute for Educational Training of Vocational Teachers, Denmark
» Academus Consultadoria Evora, Portugal

e University of Patras, Greece

o Greek Dance theatre — Doro Stratou, Greece

o National Institute of Technical and vocational Education, Czech Republic
o Institute for Educational Sciences, Romania

This reports draws on and summarises the many different reports and outputs of the pro-
ject partners. The full reports and tools produced by the project can be accessed on the
project web site — http://www.self-evlauation.org.

About self evaluation

Throughout our life we gain new skills and competencies. Some of these are learnt in
formal situations - in school, in vocational training courses, in college or university. Oth-
ers we learn through our work. Many of our skills come from less formal settings - from
home, from our hobbies or from social groups to which we belong.

For some of our skills and knowledge we have certificates to proof what we have learnt.
References from previous employers may also provide evidence of our experience. But
many of our skills and the knowledge we posses are not recorded by formal certificates.
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This becomes a problem when we wish to change our jobs or if we become unemployed.
It is also a barrier to entering new courses which require previous experience.

Moreover, we are not always aware of just what skills we do possess. We are not always
aware that skills we have learnt in informal settings may provide a basis for new careers,
for starting a new course or for using our experience in the community.

The Self Evaluation project aimed to help people to become aware of their personal
competencies by the use of new methods for self-evaluation of non-formal competencies.
Self-evaluation means to support people in evaluating their own possible competencies.
The aim is to enable people to discover their own competencies, to make them ‘visible’
and to make use of them for new employment opportunities, including finding opportu-
nities for self-employment.

To do this the self evaluation project set the objectives of:

« examining different processes and ways of recognising skills and knowledge in different

countries
« developing and piloting new tools, courses and curricula for self evaluation
« researching and evaluating the results and outcomes of the courses and curricula
e producing guidelines and tools which can be used by others for self evaluation
The approach to the project

The ideas behind the Self-evaluation project were rooted in a previous project, ‘Tacitkey’,
which focused on ‘implicit’ or ‘tacit’ knowledge and developed a theoretical and empirical
analysis of ‘tacit’ competences based on non-formal learning.

The Self-evaluation project was designed to build on this work and to interface with the
growing debate in Europe on non-formal competences.

Based on an inventory of existing or recently developed approaches for the evaluation of
non-formal personal competences, the project aimed to develop methods for self-
evaluation of non-formal competencies as an integrative part of Continuing Vocational
Training on a transnational basis. This required an examination of common principles
and existing approaches in the field of the validation of non-formal competences and the
development of a synthesis in order to create a common framework for self-evaluation.

The project partners adopted a learner centred, bottom-up approach based on the prin-
ciple of ‘mutual learning’ between members of the partnership. The approach stressed
the idea that promoting personal development, particularly for those not pursuing an
academic career, is a pre-condition for gaining new general and vocational qualifications.
In line with this approach, the underlying understanding of competences focused not
primarily on decontextualised ‘transferable skills’, but on a broader understanding of ‘per-
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sonal capabilities’. The model of competences adopted by the project comprised of five
dimensions:

« content-related and practical competences

methodical competences

« social competences

e learning competences

» competences related to attitudes and values.

This was intended as a heuristic model for analysing personal key competences. This
model proved to be valuable in capturing some of the factors which underlie successful
change, adaptation and personal growth, and was cable of use in different national cul-
tures and systems. Most importantly the model matches well to an understanding of
competences involving self-steering capacities, integrated social, cognitive and techno-
logical dimensions together with underlying capacities for life-long learning.

TERMINOLOGY AND UNDERSTANDINGS

A comparison of the terminology used for qualification and competence shows that the
understanding of these terms varies in different countries in Europe (see Bjornavold,
2000, 206p). The discourse around skills, qualifications, competences and other related
concepts requires a common understanding of the central terms and an understanding of
cultural differences in their use. This is not easy as, in addition to cultural differences,
understandings change over time. Changes in the understanding of competences, per-
formance or key-qualifications is often linked to political initiatives.

During the last few years, the discussion and the clarification of terms like competence,
and qualification has become a priority for the scientific community. This is a result of
the discourse on lifelong learning and an increasing recognition of the importance of a
knowledge-based society. The project partners developed a common understanding of a
number of key terms and themes and of their meanings in practice, as the basis for the
development and testing of different approaches and tools.

MODELS OF COMPETENCE

The term key skills or key qualifications is used by most English speaking countries. The
term key skills relates to individual competence in communication, teamwork, tackling
numerical problems and complex issues, the analysis, synthesis and presentation of data
and the ability to organise lifelong learning. “Key skills were seen as independent of con-
text and were designed to broaden the potential for individual flexibility and for skill ac-
cumulation and transfer” (Kdmiriinen, 2002, p26). Key skills are considered to be impor-
tant for managing everyday life and working life. “The key skills approach was initially
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introduced to broaden the narrow focus of vocational learning associated with the intro-
duction of NVQs. The aim was to shift the emphasis from purely work-related skills —
meeting the immediate needs of the labour market — to broader development goals”
(Kidmiriinen, 2002, p27).

The key qualifications debate in the German speaking countries is strongly linked to
changes in the labour market (technology), to the modernisation of vocational qualifica-
tions and to learning cultures (curricula) in these countries (Dohmen, 1999, ps54). Key
qualifications have been increasingly seen as important for self-organised learning.

Key qualifications were also seen as important to the “renewal of vocational qualifica-
tions through interaction between the different structures and contexts for acquiring
competence. In the German language this interaction leading to a holistic qualification
was characterised as integrated microstructures of action-oriented competences (integri-
erte Handlungskompetenzen). The command of specialised vocational knowledge (Fach-
kompetenzen) was to be linked to social competences (Sozialkompetenzen) and the ca-
pacity to respond to changing work requirements (Methodenkompetenzen)” (Kdmarii-
nen, 2002, p29).

The discussion of key qualification and key competencies should not be taken out of a
broader context. Heidegger (1996) explains that the new labour market context requires a
new understanding of “Beruflichkeit”, qualification and competencies. Firstly, the human
dimension of work should be recognised. There is a danger, with new technologies, the
new global structure of work and the dynamic processes in the ‘learning organisation’,
that we ignore the heart of key competencies. The focus of key qualification is the func-
tional dimension of doing/action/working. The term key competencies includes the ethi-
cal dimension of qualification/competence. Key competencies accentuate the ability of
employees to be creative, reflexive, responsible and participative in their own workplace.

This is one aspect of key competencies. The second aspect explains the ‘systemic’ focus
of the project. Lifelong learning will need a greater social dimension, social networks be-
comes necessary. With the increasing importance of lifelong learning in organisational
settings the significance of key competencies is increasing. “Key competences develop an
integrative approach to link different individual competences within organisational learn-
ing environments. These have generally been developed in the context of organisational
learning initiatives and within partnership-based training and development. (...) Key
competences can be used to promote an organisational learning culture and organisa-

tional innovation” (Kimiriinen, 2002, 27).

This Self Evaluation project adopted a model of competnces based on work undertaken
through the Leonardo da Vinci “Tacit forms of key competencies for changing employ-
ment opportunities” project which ran from 1998 — 2001. This project has developed a
new understanding of competences described through the starfish model. The following
passage explains the roots of the starfish model:
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“The current positions in partner countries were reviewed at outset of TACIT-KEY pro-
ject. None of the current formulations was found to be adequate for the Tacit-Key prob-
lem. In the English and German formulations, there is not sufficient attention to motiva-
tion, learning abilities nor the ability of people to manage their own biographies in line
with personal interests and needs. The German Action Competence Square does not suf-
ficiently recognise the non-formal dimensions of learning in its ‘Beruf’ centred training
and the English formulations are too one-sided in their emphasis on occupational needs.”

The project needed to develop a model of key-competences which was more future ori-
ented and generative in terms of peoples’ personal and professional projects, given our
emphasis on interrupted occupational biographies and learning careers (allowing for a
wide range of life experiences and value orientations).

The “Starfish Model" was initially developed from a collective review of existing knowl-
edge and used as a basis for heuristic investigation to meet project criteria. The model
was one we could test and develop empirically through our investigation of learning and
occupational biographies. The model has emphasised broad clusters of abilities coming
together in ways which generate growth, movement and future development. That is why
the model is not a square or a list but an organism with abilities coming together at its
centre. Our evaluation has shown that the model — as elaborated through the investiga-
tions in the four partner countries — has value in capturing some of the features which
underlie successful change, adaptation and personal growth in ways which transcend na-
tional boundaries. It also has good fit with wider European definitions of Cedefop in
which key competences are interlinked and interdependent human actions, involving self
steering capacities, integrated social cognitive and technological dimensions together
with underlying capacities for life-long learning” (Evans, 2001, p27).

The tacit-key project focused on analysing a new understanding of the term competence.
It explored a new structure of competence and developed an interactive model of compe-
tence. The following table does not explain this interactive structure, but is a short pres-
entation of main elements of the five clusters of competence the project identified. More
information around the idea of the interactive structure can be found in other studies
(e.g. Finke, 2000, p3). The Self Evaluation project has transferred the interactive struc-
ture of competence into a new tool, the DCA method (see Kontiainen, S. (2002)). The
following table is based on collaborative research undertaken by project partners from
Germany, the United Kingdom, Greece and Portugal.

Dimensions of key competencies
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DIMENSIONS OF

KEY COMPETENCES

Methodological

social competencies

Learning competencies

Competencies related to attitudes and
values

Content-related and practical compe-
tencies
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EXPLANATION

ability to deal with different modes of communica-
tion, different people, different aims, etc.)

analysis of situations and decision making
problem-solving
self-organisation

ability to draw on experiences in new situations
(learning from the past)

ability to interpret situations and respond to them ap-
propriately, including micro-political awareness

time-management

ability to work with others (interpersonal)
ability to co-operate

self-projection (positive image of yourself)
managing conflicts

negotiation skills

"learning to learn’, self learning ability
understanding controversial issues

critical and reflective abilities

acceptance of self-responsibility
demonstrate commitment

positive attitude towards change
ability to foster confidence and trust

micro-political awareness

network development
subject matter relevant to work tasks

practical aspects of operating in (modern) work
environments/handling multiple tasks and demands

I0



Empowerment

A second underpinning idea behind the Self evaluation project was that of empower-
ment. Rappaport (1985, p17) put forward two approaches to empowerment. One ap-
proach is through lack or deficiency: terms such as powerlessness, learned helplessness,
alienation, loss of a sense of control over one’s live, describe the absence of empower-
ment. Terms such as self-help, to gain control over the own live, attention to resources,
strengths and abilities refer to the positive side of the empowerment concept. “In the
empowerment world view, the concern becomes how to collaborate with people to cre-
ate, encourage, or assist them to become aware of, obtain, or create the resources they
may need to make use of their competencies. However, empowerment is not limited to
individual competencies. It also involves contextual or setting variables as well as social
and political processes” (Rappaport, 1994, p.366). The following table overview explains

the complex idea of the multilevel construct of empowerment (Rappaport 1985, 1987,
1994):

HELPER- EMPOWERMENT-
PERSPECTIVE CONCEPT

Subject Recipient of services, client collaborator

Communication  Language of help language of resources

Service Helping profession assisted helping

World view Lack, weakness, deficit power, resources

Structure Agencies self-help movement/ social
network

Attitude Dominance of schemes Respectful, acknowledgment,
contextual

The Self-evaluation project, considered three aspects of the nature of empowerment the-

ory.

Empowerment theory accentuates the meaning of communities: “In the future (we) will
need to study, experience, and understand ... the communities and naturally occurring
helping systems that evolve in families, neighbourhoods, and social networks in which
people find meaning in life and a psychological sense of community. By understanding
these systems we may be able to do more to provide alternatives for those who do not ‘fit
in’ than by trying to force such people into the existing limited options developed under
professional control (Rappaport, 1977, p.viii)” (Rappaport, 1984, p.1). Developing this as-
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pect further, the concept of empowerment understands learning more as a social endeav-
our; the focus is not centred on the individual person. So we study contexts, settings and
relationships of learning processes. We look at a number of diverse local settings where
adults create learning experiences rich in knowledge.

Rappaport underlines the importance of participation for empowerment processes:
“Those who participate in decisions and activities that are meaningful to them are more
likely to be empowered. Settings with more opportunities for participation are expected
to be more likely to be empowering settings” (Rappaport, 1987, p.141). The first Self-
evaluation project report by the UK partners quoted Frank Coffield in recognising the
link between non-formal learning and widening participation: “One of our findings is that
low levels of participation in formal education and training can simply mean that people
have found that informal learning is a better way achieving the goals they set themselves.”

(Coffield, 2000: p.32).

Empowerment theory envisages the opportunity of different perspectives. New perspec-
tives give a more complete picture of the world; other perspectives motivate an unem-
ployed person to look at resources and competencies in a new way. Therefore, an empow-
erment project will support “communities”, with the aim, of finding new perspectives.
The first Self-evaluation project report by the Portuguese partners highlighted this as-
pect: “This practice’s goal is to help the individuals find out the message that the working
documents might send him, ... it is essentially self-recognition and awareness. It is also

the possibility to have different points of view and listening to the others, he will get en-
riched” (Portugal, WP 1, p.11).

The idea of empowerment recognises the importance of time and context for personal
development and change. Many training programmes, especially for unemployed or so-
cially disadvantaged people, are based on set objectives and time limited courses. Cur-
riculum development and implementation through the Self evaluation project was in-
tended to take into account individual needs for space and time and flexibility to meet
individual needs.

MUTUAL LEARNING
The Self-evaluation project based itself on principles of mutual learning (Bjornavold,
2000, p.192). Bjornavold believes “the potential for mutual learning is much larger than

actual and factual achievements”. He recommends that the goal of every project should
be to provide structures and institutions to support mutual learning.

The term ‘mutual learning’ was adopted as a description for the learning dynamic of this
project.
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» The term refers to the involvement of participants in the project in a spiral of knowl-
edge development — a cycle of reports, workshops and implementation to promote a
continuing growth of the knowledge - both tacit and explicit.

e The term underlines that the project partners are a community of learners, practitio-
ners and users.

e Mutual learning implies an iterative cycle of development, a discursive style and the
importance of face-to-face meetings.

e The idea of mutual learning draws attention to the shared roles of professionals and
members of the target groups — there is an intention for “shared competence”.

e Finally the term provides an intercultural perspective. “Out of the post-modern frame-
work has emerged constructivism, which in practical terms is expressed as the move-
ment toward diversity and inclusiveness, recognizing that cultural ways of being create
different perceptions of the same phenomenon” (Boucouvalas/Henschke, 2002, p.134).

This section of the report has explained the ideas which underpinned the project. A
longer consideration of these ideas was contained in the First Common report. The First
Common Report also looked at the existing projects, programmes and systems for recog-
nising non formal learning in the partners countries. In the next section of this report we
will look at the common cornerstones, developed as a guide and baseline for curriculum
development by project partners before going on to examine the different curricula and
tools developed and evaluated by the partners.

Designing curricula and curricula modules

Despite having developed a commons set of goals and meanings around terminology and
basic concepts, the project partners recognised that this did not mean a common course,
module or even pedagogic approach could be developed and implemented in the differ-
ent partner countries in Europe. Education and training is heavily influenced by histori-
cal, social and cultural development. Whilst the different countries of the European Un-
ion may share common principles and aspirations the systems of education and training
remain surprisingly diverse. Put quite simply, curricular programmes cannot be trans-

terred form one country to another.

What was possible was to learn from each other through processes of mutual learning
and to launch new initiatives or reforms based on an understanding of the dynamics of
development in other countries. What was also possible is to pursue developments based
on common principles and understandings. Whilst recognising that each country has a
different systems and that learners will interface with the system in different ways, the
project sought to develop and test curriculum modules based on a set of common princi-
ples and understandings. The aim was not to provide a template for curriculum and peda-
gogic development but rather to provide a common basis and starting point for that de-
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velopment. Whilst partners were free to base their curriculum modules and pedagogic
approach on the traditions, cultures and systems of their own country, those modules and
approaches should reflect the principles and understandings expressed within the corner-

stones.

CORNERSTONE 1 - PRINCIPLES AND AIMS

The self evaluation project and the curricular models and pedagogical approaches aim to
develop individuals social self reliance. The curricular modules are designed to prepare
and guide people through a process of self reflection in order to evaluate their own skills
and knowledge. The starting point of such a process is not the needs of the labour mar-
ket but the ideas and aspirations of the participants. The self evaluation programme may
be a stand alone module or may be embedded within a wider programme of learning.
That programme may have as its aim labour market integration. However, one of the ob-
jectives of the self evaluation programme is to encourage individuals to explore as wide as
possible the different opportunities and options for future actions. This might be pro-
gression to continuing learning, it might be to look at possibilities for self employment or
voluntary work or it might be more geared towards social networking and community

activities.

Therefore the curricular and pedagogic design needs to focus on the ideas and aspirations
of the learners and to encourage self reflection and confidence in exploring those ideas
and aspirations. It also needs to encourage participants to explore the different opportu-
nities and resources of their communities, be they communities based on geographical

proximity or communities based on practice.

CORNERSTONE 2 - PERSONAL, SOCIAL, LEARNING
AND METHODOLOGICAL COMPETENCIES

The self evaluation project builds on the ideas developed through the earlier Leonardo da
Vinci Tacit-Key project and outlined above.

CORNERSTONE 3 - CONTENT AND SUBJECT RE-
LATED COMPETENCIES

As we said in the first cornerstone, the self-evaluation programme is not based on labour
market needs, nor is it merely aiming at labour market integration. Having said this, ob-
viously work based competences are important, especially as part of a process of self-
reflection and self evaluation.

Firstly the self-evaluation module will encourage participants to reflect on the skills and
knowledge they have acquired through formal education and training, not merely from
the viewpoint of what they are occupationally qualified to do but from the view of what
key qualifications and transferable skills have they acquired. Many participants may be
aiming at a new career direction, either because of personal aspirations or because of
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changing opportunities for employment. Secondly the self evaluation module will look at
previous work practice and the possible skills and competences gained which are not
formally documented and acknowledged.

The module will also encourage participants to consider ways in which the y can develop
their future content and subject related competencies. Once more, this may be through
formal education and training but may be through work based activities. Thus future
work, voluntary activity, self employment or community activities are to be seen as a
learning opportunity for content based competencies.

CORNERSTONE 4 - FLEXIBILITY

The self evaluation modules are designed to focus on the needs of individual learners and
to develop self reliance. This demands a flexible approach to pedagogy. A traditional sys-
temic or didactic approach is inappropriate for such an aim.

It is important that providers are flexible in their approach.

Flexibility takes a number of forms. The timing of learning provision should be flexible to
meet the needs of the participants, for instance recognising childcare responsibilities.
Secondly flexibility should allow learners to pursue the programme at their own pace.
Whilst some participants will require only a brief period of time to complete the self
evaluation process others will require far more time to develop the confidence and skills
required to undertake that process.

The project is not prescriptive in terms of pedagogy. Some partners may wish to develop
computer based learning materials. Others may see the best provision as being though
one to one coaching. Group work and peer group interaction may be seen as a potential
learning method. It may be that some learners will wish to undertake a period of work
experience as part of the self evaluation process. The self evaluation project is itself a de-
velopmental action and one aim is to evaluate the efficacy and results of different ap-
proaches. However the pedagogic approaches must take into account the needs of the
learners and should encourage the development of self learning competences.

In the first cornerstone we stressed the aim was to encourage learners to consider the
many different opportunities and potentials for further activities following their partici-
pation in the self evaluation module. It is important that they are supported and encour-
aged on this process, rather than the module being seen as a traditional course with a
start and end date.
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CORNERSTONE 5§ - THE ROLE OF THE TEACHER AND
TRAINER

It should be clear form the previous cornerstones that this is not a traditional course that
we are developing. Furthermore, it is also clear that there is a major role in facilitating
self evaluation and in supporting [participants through that process. This may be a chal-
lenge for teachers and trainers who are used to more traditional didactic and systemic
course provision. It is particularly demanding in the need for flexibility.

The project is developing a guide for teachers and trainers. It is hoped that continuing
professional development programmes and activities will be organised for teachers and
trainers based on his guide. It is also suggested that as part of this process teachers and
trainers should themselves participate in the self evaluation exercise.

Designing the Curriculum

During the first phased of the project each partner sought opportunities to introduce a
curriculum module — or better put, curriculum activities — based on the common corner-
stones described above, within their national and regional vocational education and train-

ing systems.

The project did not attempt to standardise the context of use. This was because the
partners recognised that self evaluation activities are being systematised in different ways
in different countries and under the auspices of different organisations, agencies and in-
stitutions. An aim for the project was to develop effective and sustainable developments
in the use of self evaluation. For this to happen it necessarily involves reforming existing
curricula. We are of the opinion that far too many European projects fail to produce last-
ing change because curricula and curricula designs are introduced outside existing cul-
tures and practices of education and training, and thus, when project funding ceases, fail
to be integrated in national, regional and local practice.

Furthermore, we were seeking to evaluate the potential of self evaluation approaches in
different contexts and settings in vocational education and training and compare their
effectiveness and impact.

The following list shows the breadth of contexts for which the curricula activities were
designed:

a. The UK curricula activities have been developed within the context of a full time
programme for women lacking formal qualifications

b. The Portuguese curricula activities have been developed within the context of a pro-
gramme for unemployed women wishing to establish their own enterprise

c. The German curricula activities have been developed within the context of courses

for the long term unemployed
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d.

The Greek curricula activities have been developed within the context of a continu-
ing vocational training programme

The Danish, Romanian and Czech curricula activities have been developed within the
context of employment counseling organised by public and private agencies and sup-
ported by employment ministries.

Each of the partners also developed curricula tools to support the model and curriculum

design. Once more, these tools vary dependent on the context of use.

a.

The UK partners have integrated a computer based DCA set of tools for self evalua-
tion of employment and career opportunities

The Portuguese partners have developed tools for identifying non formal compe-
tences for self employment

The German partners have develop tools allowing participants to trial different kinds
of activity as part of a process of evaluating future options and pathways

The Greek partner has developed a questionnaire for identifying non formal learning
for career planning and identifying future learning needs

The Danish, Romanian and Czech partners have developed questionnaire-based tools
for identifying non formal learning for career and job planning.

It is notable that different agencies and organisation were responsible for funding and

managing the programmes in which the project curricula activities were introduced. For

instance in the Danish case, the guidance programme is funded by the Ministry of La-

bour and managed both by the local labour offices and by private companies. In the

German case the funding is provided though office for employment but the programmes

are managed by a variety of different organisations — public and private. In the UK the

programme is managed through the Higher Education system and funded by the De-

partment for Education.

To ensure comparability and transparency of design each partner was asked to complete a

short report utilising a common template:

I.

AR NPT

What is the target group for the model project?
How many participants are there in the target group?
What is the social and learning background of members of the target group?
What are the previous qualifications of the target group (f known)
How many of the target group are in the following age bands:
Under 25
- 25— 40
T 40755
To55H

Most partners have indicated they intend to organise the self-evaluation module as part

of a wider learning or social integration programme. These questions are about this wider

programme (if any).
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7. What is the title of the programme?

8. What is the length of the programme?

9. What qualification can be gained through the programme (f any)?

10. What are the intended progression routes for the programme (f any)?
11. What is the name of the institution providing the programme?

12. What are the main contents of the curriculum for the programme?

13. How is the programme organised?

14. Who is providing funding for the programme

These questions are about the design and delivery of the self-evaluation module for the
model project.

15. What is the curriculum for the self-evaluation module?

16. What are the expected outcomes of self-evaluation module?

17. What is the rationale for the design of the self-evaluation module?

18. What is the mode(s) of delivery for the self-evaluation module?

19. How is learner achievement on the self-evaluation module to be assessed?

20. What is the expected (average) length of time to complete the self-evaluation mod-
ule?

21. Who will deliver the self-evaluation module and what are their qualifications / experi-

ence?

The following section provides a summary of the tools developed by the project partners.

Designing tools

Each partners was also responsible for the design of tools to support the curricula proc-
esses. Once more ether was no intention of standardising the tools. Firstly tools need to
be appropriate for the target group, for the curricula activities and with the overall cur-
riculum programme in which the activities were included. Secondly; one aim of the pro-
ject was to test and evaluate a wide variety of different tools for supporting self evalua-

tion.

Once more the project partners adopted a common descriptor for the tools and consid-
erable effort has been expended in ensuring that the tools, together with the results of
the evaluation, are available for others, where possible in alternative language versions.

i. Name of product

ii. Nature of product (e.g. curricula, guidelines, questionnaire etc.)
iii. Intended purpose

iv. Target group

v. How to use it

vi. Who they were produced by

vii. Where to get more information

viii.Any other information
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Evaluating the curricula activities and tools

Much effort was expended in the evaluation of the curricula activities. There were a
number of reasons for this:

1. Given the very different nature of the different activities in different countries it was
important to gain an understanding of what work and what does not

2. For many of the partner countries self evaluation is a new activity and the evaluation
of the curriculum activities will be important in providing evidence for future em-
bedding and sustainable curriculum reform

3. The results of the evaluation are important in compiling advice for teachers and
trainers on self evaluation activities.

4. The evaluation formed part of the research activities of the project. In this respect
accompanying and formative evaluation should both provide evidence for research
and formative feedback for iterative project development.

Nevertheless, there was some considerable barriers and constraints in developing an
evaluation framework. A real study of effectives and impact would probably involve track-
ing participant progress for a period of at least three years. Equally, for employers to pro-
vide comparable data, they would need to know participants prior to the study. Within
the timeframe of the project, few if any participants had progressed to full and stable
employment by the time of the evaluation. Neither, within the scope of the project, was
it possible to undertake comparison with a control group.

Therefore the aim was to design evaluation strategies, tools and instruments which
gather as much useful data as possible to enable partners to make an initial assessment or
judgement about the impact of the programme (all evaluation, at the end of the day, in-

volves human judgement).

For evaluating learner and teacher perceptions and experiences of the curricula activities
two instruments were used

I. A semi structured interview with participants
Background questions about the participant

- Why did you go on course?

- What was your previous employment history?

- What was your previous education background?
- What qualifications do you have?

Plans for the future

- What do you plan to do in the future?
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- What do hope to do in future?

- What are main barriers to you doing this?

- Would you think about doing another course — if so why — if not why not?
The self evaluation module

- What was your opinion of self evaluation module?

- What parts did you like?

- What parts did you not like?

- What could be better?

- Did you get enough support?

- Did the programme provide what you wanted to learn?

- Was the programme as you expected — what was different?

- Did you feel tutor / facilitator understood what you wanted to learn
What has changed

- What has changed for you as a result of the programme?

- What have you learnt that might be useful for you in future employment?
- What have you learnt which is useful in your everyday life?

- How have your ideas have changed as a result of the programme?

2. Semi-structured interview with trainers / employers

- Had you prior experience of teaching / mentoring on such programmes prior to this
programme / module? / Have you had prior experience of employees who had partici-
pated in a self evaluation programme?

- What was your experience of the programme / module? / What is your opinion of the
programme / module?

- What do you think the participants will do differently as a result of the programme /
module?

- Did the module programme change the participants attitude towards themselves / work
/ life outside work?

- Will what they learnt help participants in their future work / career?

- Will what they learnt help participants in their future life (outside work)?
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The project also undertook a benchmarking exercise and a SWOT analysis. A full report
of these is given below.

Implementing the curriculum activities in difterent coun-
tries

In this section of the report we provide a brief account of the implementation of the cur-
riculum activities in the different partner countries. The accounts here are an abridged
version of the full national reports from each partner which are available on the Self
evaluation project web site.

The Czech Republic?

CONTEXT AND BACKGROUND

The VET system in the Czech Republic is based on a long and well established tradition
of school education including formal education for adults at schools, as well as in in-
company training in a number of professions. There is not a legal framework for lifelong
learning nor legal regulation for informal and non-formal education. In the early 1990s
adult education began to be developed outside the formal educational system. It can be
characterised as a spontaneous development lacking sufficient coordination and a sys-
tematic framework. There is no coherent policy approach to the education of socially
disadvantaged people.

The education of adults, disadvantaged on the labour market, is provided by the De-
partment of the Ministry of Labour and Social Affairs (MPSV) through the services of
professional and career guidance. Labour offices (UPs), run directly by the Employment
Service Authority of MPSV, develop activities in this field.

The main target group for the UPs’ counselling and educational activities are the unem-
ployed and jobseekers. There are conditions on accessing UP services including regular
visits to the office and not running a business.

Special provision is provided for those with problems in entering the labour market e.g.
handicapped people, women returning from maternity leave, members of ethnic minority
groups, older workers.

Self-evaluation in the Czech Republic is in a development phase and a self-evaluation cul-
ture, or well established tradition, has not yet been developed.

1 This section of the Scientific Report is based on the Final report of the Czech project
partner. The full report can be downloaded from
http://www.self-evaluation.org/Results/piloting/czechfinalreport
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There is minimal promotion of systematic individual self-evaluation activities, even by
HRD specialists in larger companies who are little influenced by practices in other coun-
tries. However, various self-evaluation methods and tools are used including interviews,

and diagnostic and psychological tests.

TARGET GROUPS

The Czech project focused on two target groups. 38 participants including long.-term un-
employed people, women returning to work after maternity leave and unemployed school
leavers participated in a motivation course. All were registered at the UP in the Most re-
gion. The region has recorded the highest unemployment in the Czech Republic. The
results of this initial course were used as the basis for developing a further pilot activity.

From November to December 2004 the implementation of the self-evaluation module
and tools developed within the project was piloted and evaluated. 20 participants took
part in a new motivation course organised by the Retraining Information Centre in Most.

It should be noted that participants in both pilot groups were not only unemployed but
also had a low level of previous educational attainment.

The third target group was for the project was the advisors taking part in the develop-
ment, implementation and evaluation of self-evaluation tools.

CURRICULAR DESIGN - APPROACH, MODULES AND
TOOLS USED FOR SELF-EVALUATION

The self-evaluation tools were developed on the basis of a empirical research conducted
in the first motivation course organised from November to December 2002.
The results of the research revealed the following:

e There was no idea of the possibility of self-evaluation as a process leading to self-
knowledge and planning the future

 The need for positive motivation for self-evaluation
e The subjectivity of self-evaluation and the fear of failure
 The need for assistance in undertaking self-evaluation

Unemployed people in the Czech Republic, especially those with low educational at-
tainment will only undertake self evaluation activities with support from experts. It is
unreasonable to expect individuals to be able to carry out self-evaluation independently

Modules and tools for self-evaluation.

Following analysis of the research and consultations with course advisors i.e. instructors,
lecturers, psychologists, the head of the course and UP staff, the basic approach for the
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implementation of self-evaluation activities of unemployed was developed. The activities

should:

i. be carried out as individual assistance to unemployed as a process of continuous con-
sultation with advisors;

ii. be carried out by special advisors who have sufficient experience with unemployed
and previous experience in providing counseling and consultation activities;

iii. be used exclusively for the purpose of self-knowledge and planning self-development
for unemployed people and be offered as a means of improving opportunities for em-
ployment on the labour market;

iv. result in the identification of participants real possibilities for education and em-
ployment — both on the basis of their non-formal competences and formally certified
data;

v. aim at validating the subjective self-evaluation of participants;

vi. lead to a constructivist approach to participants’ own image, identification and for-
mulation of their individual needs and assessment of their realistic possibilities;

vii. assist participants to make a decision (in cooperation with advisors) on individual
procedures which enable them to return to work, further education or retraining;

viii.culminate in planning a concrete procedure for return to work and further educa-
tional activities of each participant. This should be a consensus between his or her
subjective ideas, personal views and the recommendations of advisors.

On the basis of this approach 2 modules for self-evaluation were developed. Both in-
volved the use of a self evaluation questionnaire, but whilst one was a traditional paper
based tool the second utilised computer based tools. The questionnaire dealt with the
following areas:

e school education, professional, practical experience and foreign language knowledge,
« general abilities, skills and habits,

« personal qualities,

work and life attitudes and experience,
 work with modern technologies,
e interest in a certain type of work,

e interest in work in various work fields,

further skills,
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* health condition,
e assessment of further plans

Detailed guidance was also produced for staff on how to support individuals in complet-
ing the questionnaire.

Completion of the questionnaire was accompanied by analysis of problems which the ap-
plicant encountered whether working independently or together with the counsellor.

This was followed by development of an individual plan for the participant, including
possibilities of further assistance and intervention, opportunities for further education or
for contacting potential employers.

IMPLEMENTATION AND EVALUATION

The implementation and evaluation of the modules and tools were carried out through a
motivation course for unemployed and a special consulting activities of labour offices.

Implementation and evaluation in a framework of a motivation course

A working version of the self-evaluation modules and questionnaire was implemented
and evaluated in November 2004 in a framework of a largest motivation course for un-
employed in the Retraining Information Centre /RIC Most s.r.o./ where the self-
evaluation needs of unemployed were sound out within the WP3 solution.

It was realised in a cooperation with the following target groups:
e assistants of the motivation course
e graduates of a motivation course

The course is intended for jobseekers who were long-term or repeatedly registered at the
labour office and who have only basic education, if need be higher. This course is based
on the active participation of employers.

The aims of the course were:

« To promote and reactivate jobseekers in their effort to find a job

e To determine the personal profile of jobseekers in compliance with the up-to-date
needs of employers

o To assist in finding a suitable, topical and perspective job opportunity through coopera-
tion and contact with employers

e To provide the knowledge and skills which jobseekers could use in a broad range of
employment — including self employment.
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The main focus for the course is self-recognition, self-evaluation and self-development of

skills and knowledge.
The structure of the interview with assistants of the motivation course

Firstly, the assistants proposed preliminary amendments to the modules and question-
naire. Following this, each assistant tested the modules and questionnaire with five par-
ticipants of the motivation course. In addition, the assistants completed an interview the
aim of which was to explore their views and experience of the modules and questionnaire.

Every participant in the self-evaluation programme was interviewed before and after par-
ticipation using the following evaluation questionnaire.

Questions for the client before participation:

e Why did you decide to use the self-evaluation questionnaire?
« What are your plans for the future?

e What are the main obstacles to meeting your plans?
Questions after filling in the questionnaire:

Views of clients on possible changes in questioning

» Which parts (questions) of the questionnaire seem to you unsuitable and you would not
want to answer them?

« Would you propose some questions for improving the questioning?

Views of clients on benefits from questioning

e Did the questioning help you to realize your abilities and priorities?

¢ Did you get clear in your mind what procedure for re-entry into the work would be
suitable for you?

e Did the cooperation with the counsellor during questioning helped you?

Do you think that the counsellor was able to put himself into your place?

e Did you learn something useful during your consultations with the counsellor for:
e your plans for re-entry into work;

e possibility of you successful placement on the labour market;

« your personal life in the future;

e your plans for further education and training?

« Based on questioning have you changed your original views?
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e What is your overall impression from this questioning?

The pilot and evaluation was realised also undertaken through special consulting activi-
ties through the labour offices.

Conclusions from interviews with course assistants

All assistants have experience with using the self-evaluation method gained during long-

term work and consultation with the clients on the motivation courses.

They consider the self-evaluation questionnaire useful for their work; it helps them not
only to make an initial picture of he clients’ personality but also to understand the cli-
ents, especially how they perceive themselves.

As far as the clients” benefits from self-evaluation activities is concerned, all assistants
agreed that helped make clients think rationally about their opportunities for labour
market success and plans for future education and training. However, clients did not of-
ten link their labour market success with personal their life. That is why they did not
think about using self-evaluation results (gained in consultations with counsellors) for ca-
reer planning.

All assistants confirmed that they do not have usually such data on clients which the self-
evaluation questionnaire contains; that is - personal qualities, life experience and atti-
tudes, preferences for different types of jobs and success on the labour market. The in-
formation which clients provided here was compared with the results of traditional bal-
ance diagnostics. When assistants consulted clients’ strengths and weaknesses with them
they stressed, first of all the individual needs of clients and focused on strengthening
their self-confidence. They brought clients” strengths to their attention and analysed
their use in working and personal life.

At the end of consultation, assistants mostly agreed with clients on specific forms of help
or a suitable procedure leading to a return to work.

In the following step assistants used a Module of computer aided self-evaluation. They
helped their clients use an internet application, Jobtip, and consulted various possibilities
of their judgment, approaches to the particular questions and truthfulness of their an-
swers. After analytical evaluation through application they oftered to each of the clients a
concrete occupation and further education.

Conclusions from interviews with the participants of self-evaluating questioning

Before the self-evaluation questioning started all its clients stated that they participated
in the questioning in order to ensure assistance in job seeking and further training. Their
answers reflect the primary goal - to find a suitable job. They consider unsuitable condi-
tions in the region on the labour market as a basic obstacle in finding a job. / At present
this region recorded the highest average unemployment rate in the Czech Republic -
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23.8%- data of MPSV from 8.9.2004/. Some of the clients stated that personal reasons
were a significant obstacle in job-hunting: low qualification, qualification in the field
which is damped in the region, bad health condition, taking care of children, and neces-
sity to work in day shifts.

When clients evaluated if the questions in the questionnaire are suitable or unsuitable
most clients stated that none of the questions were unsuitable. Only one client marked
the field of personal qualities for unsuitable and two clients considered the questions ask-
ing about health condition statement unsuitable.

According the views of the clients assistants were able to put them selves in clients” place
during mutual cooperation in filling in the questionnaire. This probably also influenced
the results of self-evaluation questioning.

The bulk of the clients assessed positively the questioning and its help for realizing their
personal qualification and abilities. Almost all stated that the questioning help them to
get clear in their mind, especially as far as the procedure for return to work is concerned.
They appreciated cooperation with assistants and most of the clients stated that they
learn useful facts both for return to work and panning further education and training. As
far as future personal life planning is concerned clients very often stated that consulta-
tions with assistants did not contribute to coping with this issue.

More than half of the clients consider the self-evaluation questioning very positive, one
client think that questions are too personal. Two clients stated an uncertain impression
and several clients did not express any opinion.

Most of them also stated that the self-evaluation questionnaire did not resulted in a
change in their original views of labour market success because the unemployed rate in
the region is too high. There for they readily took an opportunity to use the second
module of computer aided self-evaluation. Most of the clients did not able to work with
internet application individually. They needed a largest cooperation with assistants and
consulted various tasks and problems. At the end of the module obtained each of them a
concrete and actually offer of occupation.

Conclusions from interviews with counsellors from labour offices

Generally, counsellors think that using the self-evaluation activities in the counseling ac-
tivities of the labour offices is very useful. They think that the big advantage of the mod-
ules and tools is the cooperation with the client, which enables counsellors to get to
know clients better, assess their abilities, knowledge, skills and individual needs. Clients
who provide here personal information can evaluate their chances for finding a job and
their needs in much more realistic way and they can participate in decisions on the suit-
able form of assistance in job-hunting.
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When making a final overall data analysis counsellors are of the opinion that it is neces-
sary to inform truthfully clients by using a suitable form and propose them real steps to
be taken to extend their chances on the labour market.

The self-evaluation activities increase the possibility to offer individual counselling serv-
ices for clients which have been previously provided on the basis of formal recorded in-

formation.

Denmark?

INTRODUCTION

The tools designed for use in Denmark strive to meet the needs of both individual users
and the demands from the different services who provides the framework for compe-
tence assessment in Denmark.

The primary goal has been to develop a set of tools that can be used by unemployed
adults who are in the process of re-entering the labour market. Secondarily the project
aims at enhancing the quality of the assistance unemployed people get from guidance
counsellors and/or teachers when they are to evaluate their own skills and knowledge.

For this purpose, two different tools have been developed and tested. One is a self-guided
tool which consists of a number of exercises that can be integrated in an existing course -
as a part of the course curriculum. Course participants can work with this tool on their
own, or with assistance from a teacher or guidance counsellor. The other tool is a dia-
logue guide, consisting of number of recommended questions or focus areas for conduct-
ing personal interviews in the context of competence assessment.

In Denmark a number of different services offer guidance to unemployed adults and
competence assessment takes place in many different settings. The self-evaluation tools
must take these different contextual frames into consideration. The tools have been de-
veloped in close cooperation with practitioners on the field.

CONCEPTUAL BACKGROUND

The theoretical and methodological approach primarily derives from the results of earlier
research undertaken in the self evaluation project, which aimed at uncovering the de-
mands one could hold against a self-evaluation tool. Additionally, the following career re-
searchers have been the source of inspiration in the development of the tools:

2 This section of the Scientific Report is based on the Final report of the Danish project
partner. The full report can be downloaded from
http://www.self-evaluation.org/Results/piloting/danishreports
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» Donald Super, who has inspired the part of the tools that has to do with the contextual
understanding of the individuals vocational identity (The Life-Span, Life-Space Ap-
proach to Careers)

« Albert Bandura, whose research on how individual’s self-efficacy and outcome expecta-
tions influence their personal goals and - in due course their behaviour - have given in-
put as how to work with individuals “self —beliefs”.

« Linda Gottfredson who'’s research on the impact of socialisation and it’s influence on
individuals career beliefs, has inspired the part of the tools that aim at re-evaluating
earlier learning experiences

e Vance Peavy who has developed counselling tools to assist individuals in the process of
exploring their life-space and possible futures, has inspired some of the included exer-
cises. (socio-dynamic counselling)

Special attention has been paid to the following principles. Vocational identity and self-
concept is context specific (influenced by e.g. historical, cultural and social factors) sub-
jective, constructed and fluid and self - concept/self-efficacy beliefs guides and influences
career behaviour

THE CONCEPT OF COMPETENCE ASSESSMENT

In Denmark competence assessment takes many shapes and is being influenced by a
number of different stakeholders and their respective opinions about the objective of the

particular assessment.

People are often not aware of their own competencies and are therefore in need of assis-
tance to uncover these. Accordingly, competence assessment could be described as two
different types of activities each with their particular goal and objective — for example:

A. To uncover individual competences (Kompetenceafklaring):

e The individuals own view on he’s’her competencies

« What can I do, what do I know, what do I have experience with

e System support to the individual — to explore possible competencies

« To create consciousness/awareness; to help clarifying, discovering or uncover the indi-
viduals’ possible competences

B. To assess individual competences (Kompetencevurdering):
 The individuals view on the value of own competencies

e The use and transferability
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e System assessment of the individuals competencies
e Accreditation, qualification demands and entry requirements

Each of the different approaches will be reflected in the methods that the particular serv-
ice choose to use in the competence assessment. Of particular relevance to self-
evaluation is therefore to define the objective(s). The objective of the self-evaluation
process could for example be to:

e help individuals to reconstruct self-concept/career beliefs
« expand the field of possible choices and actions, or to
« capitalise human potential

The tools that has been developed and tested in this particular project hold an individual
perspective and aim at creating self-awareness through a process of re- evaluating ones
own skills and competences (following definition A). In turn, this could lead to an up-
dated or reconstructed view of the ‘self’ and to the expansion of future career options.

The self-evaluation process is likely to need a follow-up phase, where the results are being
held up against/assessed in a specific context e.g. according to labour market demands. In
this phase, the evaluation takes shape of an assessment of the use and transferability of
the individual’s skills and competences in the context of, for example, a specific job or

training course.

CURRICULAR DESIGN - THE SELF-EVALUATION
TOOLS

The two different self-evaluation tools are:

A. A self-guided tool aimed at the individual participant

B. A dialog guide aimed at teachers and career counsellors

Both tools include questions or exercises that evolve around the following themes:
+ My life-story (life-span)

« My present situation (life-space)

« My conceptions about my future (outcome expectations)

» How do I proceed? (possible career paths)

» My professional and personal competencies (vocational identity)

« My options and possible barriers
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¢ My personal goals and plans

These seven thematically organised content areas cover what most career researchers
agree are the influencing factors in the shaping of individuals vocational identity. They all
seem to have an impact on how individuals interpret their options when choosing a ca-
reer path.

Target groups

The self-guided tool (Tool A) is targeted towards unemployed adults who are presently in
the process of re-entering the job market. The tool can be used as an integrated part of a
course curriculum or as an independent component of the competence assessment proc-
ess. In case of the latter, the tool can be used for individual preparation for the personal
interview(s) or as an activity included in this. The exercises can be done with or without
the assistance of a counsellor and aim at helping the individual to gain better self-
knowledge.

The dialog guide (Tool B) is targeted towards professionals who are working with unem-
ployed adults as counsellors, teachers or trainers and is a revised version of tool A. The
tool is primarily meant to be a guide for the personal interview and can be used in cases
where the adult is not enrolled in a course and in cases where the personal interview
stands alone or supplements the course curriculum. The tool aim at helping the counsel-
lor to structure and focus more on the individual’s needs and aspirations and to the con-
textual factors that has been influencing the clients career beliefs (vocational identity).

A number of the participants in the target group were expected to have difficulties with
the written language and with a solely text-based tool. Therefore, to illustrate the main
idea of the tools, two drawings were developed to support the teacher’s/counsellor’s in-
troduction to the participants. In future versions of the tools this part would possibly
need to be strengthened.

THE MODEL PROJECT IMPLEMENTATION

The self-evaluation tools have been developed in close co-operation with teachers and
counsellors who are working with unemployed adults in the Public Employment Office
and at competence assessment courses provided by public or private services. The par-
ticipating teachers and counsellors have been a valuable source of inspiration and have
given many important inputs to the development of the tools and provided feedback on
draft versions at meetings and through personal interviews.

The self-guided Self-evaluation tool (tool A) has been tested by unemployed adults who
are presently connected to the Public Employment Office and already enrolled in a
course (total: 24) and by teachers and counsellors connected to these services (total: 6).
Participants impressions and opinions of the tools have been gathered through personal
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and group interviews in which most of the test-group members have participated. The
results of these interviews are summarised below:

Additionally, the tools has been developed according to the goals and objectives formu-
lated by the partners of the Self-evaluation project, in the Common Cornerstones.

THE OUTCOME OF SELF-EVALUATION

Most of the participants were positive towards the idea of conducting self-evaluation and
telt that in general they had learned something useful through the course. A few of the
participants had tried exercises similar to those of the self-evaluation tools before. They
had, to begin with, a negative attitude towards it - thinking “oh no, not again”. Having
done the exercises, all of the participants were very positive, and a common remark was

“it was like getting a wake-up call”.

The participants particularly liked the part of the tools that had to do with their life—s-
pan and space (exercise 1 and 2). Some of the common remarks were that it gave them a
good overview of what they had been doing. It also helped them to discover things they
had forgotten about — e.g. “I realized that I am a very independent person — I can plan
and work on my own”.

For the most part these exercises helped the participants to discover their strengths e.g.
“I realized that I had actually managed to ...xxx”, but it could also bring up facts from
their life that were not so pleasant to realize e.g. “I've been drifting around and wasted a
lot of time”. In general it seems to help people remember what they have actually done in
the course of their life time and, in many cases, help them to remember what they have
learned from this.

A number of participants had difficulties with the exercises focusing on the future (exer-
cise 3). Some had a very clear picture of what possible paths they could follow in the fu-
ture -others found it very difficult. Participants coming from outside Europe and the US
seemed to have particular problems with these exercises which could indicate that there
could be some cultural issues to discuss about the thinking behind the tools (the indi-
vidualistic approach).

For the most part, the participants had been doing the exercises on their own — without
many instructions from the teacher/counsellor. Through the interview it came clear that
the language issue has to be dealt with. One said — when the interview was almost over —
“tell me, what does competence actually mean?” Obviously, all participants have to get
the assistance they need in order to understand the meaning of the exercises.

In general, all participants seemed to have gained from working with the tools. In par-
ticular, the tools focus on strengths and not weaknesses or deficits and seem to have a
positive impact on the participants’ view of themselves. One comment, which could cap-
ture the general opinion, was: “I think it is a good idea. When you have been unemployed
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for a long time you can very easy loose self-esteem. The tool makes you realize that you
have actually managed a lot of things”.

Finally, all of the participants were very positive towards the idea of getting informal
competences accredited: “adults have a lot of experiences and that should be accounted
tor, when applying for a job — not just what education you have”. Many thought that get-
ting “a paper for your qualifications” could improve their job opportunities.

INTERVIEWS WITH TEACHER AND COUNSELLORS
Most of the participating counsellors and teachers were positive towards implementing
self-evaluation as a tool in competence assessment, but also found it difficult and time
consuming to work with individuals’ own perceptions. The tool helps to “open up” the
participants which is seen as something very positive. It can also help adults to get a
clearer picture of their competences and career patterns.

Only one of the participating counsellors was very sceptical towards using the tool and
thought that it could actually counteract the goals put forward by the Public Employ-
ment Office. In her view, the participant was only to be assessed in the context of the
specific trades presented on a specific course: “what if they find out that they want to do
something totally different...that won’t work....that is not what you are paid to do”. In
this perspective the aim is not competence assessment in general, but assessment accord-
ing to specified requirements within a certain trade.

This emphasizes the need to discuss the context in which the self-evaluation tools are
being used and, in general, what we define as the objective of competence assessment.
Some services have, for example, been given a rather narrow task from the public em-
ployment office - e.g. testing the participants’ ability to get employment within a specific
work area. Others have a broader perspective on competence assessment and aim at un-
covering all possible competences. Obviously, this has an impact on the usefulness of the
tools in different services and has to be discussed before implementation.

CONCLUSIONS AND ISSUES FOR FURTHER DISCUS-
SION

The model project has shown that the participants’ voluntary participation is critical for
a successful outcome to the self-evaluation process. If individuals have been more or less
compelled to attend a specific course they tend to be more reluctant towards the whole
idea of competence assessment. This, of course, influences their attitude towards work-
ing with the exercises when these are being integrated as part of course curriculum.

Firstly, participants outcome of the self-evaluation process seem to coalesce with the
connection between individual goals (e.g. getting a job) and personal judgement of the
concrete result of the assessment process (e.g. can I use this to get closer to a job). This
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emphasizes the need to have an agreed follow-up procedure, which includes strategies for
formal competence accreditation.

Secondarily, the contextual frame must be taken into consideration. The aim of the self-
evaluation tools are to assist people in the process of uncovering all possible compe-
tences, and to create a link between personal skills and competences and possible future
career paths. This could, in turn, motivate more adults for further learning and/or expand
their field of options. But it also places demands on the surrounding system, and raises
the question whether all services have the readiness or willingness to offer adults an op-
portunity (e.g. access to education) to pursue personal goals.

Finally, the model-project and the interviews undertaken have shown a need to address
possible cultural variations. Personal goals are personal! Cultural factors could play a part
in how we think about unemployed adults and how they are to respond to the demands
of for example life-long learning. Some adults do not have specific goals for their future
but rather just want to get a job.

Socialisation might have an impact on how different stakeholders interpret the relation-
ship between the individual and society and the demands held against each individual
might vary. Learning new skills and/or expanding the field of career options might not be
the individual’s goal or need, and it might not even be in the interest of a specific service.
In turn, the fastest possible way to any vacant job could be the overall goal — overshadow-
ing whatever needs the individual might have.

Germany

CONTEXT / BACKGROUND

The financial support and the diversity of offers for further education schemes and re-
integration schemes for unemployed people or women returners have been reduced by a
large extent during the running time of the Self-Evaluation project. Furthermore this
process of limitation has increased since the labour market and social reforms of HARTZ
I'V. Since the beginning of 2005, people who have been unemployed for more than three
years receive a benefit which is called Arbeitslosengeld IT (ALG II). This. for a person
who lives on his or her own, is €345 per month. Additionally the rent for an apartment is
paid. The amount of the ALG II for the individual is not dependent on his or her qualifi-
cations or former income. It depends on the living situation of the individual. Aspects
like being married or having children or living in a partnership are the relevant factors for
the amount of support an individual can claim from the state.

Against this background, especially people who live in a partnership with someone who is
employed are affected because their benefit will be calculated with relation to the income
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of their partner. Therefore, families with one person in employment with a low income
and one person who is unemployed are disadvantaged.

Regarding the support for being re-integrated in the labour market, the reforms include a
central aspect which changes the situation of unemployed people who “are on ALG II”.
They do not have a legal right to be supported in their endeavours to re-enter the labour
market any longer. They can only ask for financial support with regard to job application
costs, mobility costs, job training or vocational education.

The limited opportunities for field research for this project have to be seen against this
background, which was already influencing the situation in further education institutions
before coming into force in January 2005. One result of these circumstances was that all
the courses with which we were in contact showed limitations in duration, quality and
the self-evaluation of informal and non-formal competences. Most courses had a very
rigid and overloaded structure. Most took place over a period of two weeks, full-time,
and were run by private or semi institutions in the continuing education sector with
funding from the labour office (Bundesagentur fiir Arbeit). The main subjects of the
courses were job application writing and basic skills in using computers and word proc-
essing programmes.

The self-evaluation of non-formal and informal competences played at best a minor role
in these courses. Whether the self-evaluation of such competences was taken up at all
was dependent on the interests, qualifications and the background of the trainers for the
courses. In some of our cases, the trainers were vocational pedagogy students. In these
cases, self-evaluation of informal and informal competences were at least taken into ac-
count at some point. Course participants were interviewed about their former work ex-
perience as well as about their additional experiences outside of work. The trainers tried
to develop future job perspectives together with the trainee through one-to-one inter-

views.

At the time of the project proposal and at the beginning of the project we were in con-
tact with courses which aimed at assisting women returners to develop ideas about future
possibilities for occupational employment. These courses were originally designed to take
place over a period of three months. Therefore, our former ideas for the implementation
of methods and models for self-evaluation had to be reduced considerably and addition-
ally they had to be adapted to the specific circumstances of the two weeks courses.
Against this background, the module presented below can only fulfill the function of an
incentive for self-evaluation. It aims to make participants’ access of to their own compe-

tences easier given many are not aware of them.
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TARGET GROUP (OBLIGATIONS, RULES, EXPECTA-
TIONS, CHARACTERISTICS)

The target group for the courses described above includes people between 18 and 55
years. 60% are male and 40% female. A great proportion of the learners — about 60% -
have passed an apprenticeship in crafts, in administration or in retailing. Some of the
young participants entered the course directly after their apprenticeship because they
have not been taken on after their final exam.

The others have mainly worked in the service sector and have no qualifications. They
look back on an occupational career which has been interrupted several times. Most of
them have gone through long periods of unemployment and have changed their employ-
ers several times. They report that it became more and more problematic for them to
find employment during the last years and that they feel very insecure with regard to
their future.

In general it can be said that the main motivation for participating in the course for both
groups - those with qualifications as well as those without qualifications - is to avoid the
“Arbeitslosengeld I1”. Most of the learners expect that the content of the course will help
them to find a job within a short period of time which would then protect them from
hardship. Only some are aware that completing the course successfully, e.g. through de-
veloping proper application forms, does not guarantee them employment in the near fu-
ture.

The expectations to find a job soon have, to a certain extent, to be based on the unrealis-

tic ideas of the participants but also on the promises from the counsellors at the labour
office.

The title, “Informations- und BewerbungsSeminar, and especially the flyer for the
course promise a track into a job. It is pointed out that the course will provide a convinc-
ing strategy for job applications, will support the writing of meaningful applications and
help people to cope with the demands of an interview.

Neither in the flyer nor in the whole course is it pointed out that there are few opportu-
nities at present on the labour market.

The participants’ unrealistic view of the labour market situation can be interpreted as a
way of dispelling the forthcoming consequences of the social reforms. Their participation
in the course seemed not be self-motivated but the last chance to avoid the new ALG II.

THEORETICAL BACKGROUND OF THE MODULE DE-
SIGN

Regarding the theoretical background of the module design, two main ideas need to be
mentioned.
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Firstly is John L. Holland “s theory of types of personality which has been developed
since the 1960s in the US and which has become more and more popular in Europe dur-
ing the last 15 years. Holland s central idea is that people have specific personality struc-
tures which are related to certain abilities which finally lead them to choose jobs in a spe-
cific field. His theory divides people between six types of personality: realistic, investiga-
tive, artistic, social, enterprising, conventional.

He proved his theory through factor analysis. Today there are over 20000 job profiles in
the USA which are described on the basis of Holland s theory of types of personality.

Since the 1960s Holland’s idea has been developed further. It is used for job finding
processes, vocational orientation (e.g. Explorix) as well as for biographical planning of
occupational careers.

His theory has been developed further for instance by Linda Gottfredson who focuses on
vocational choice theory. Interactive multiple choice tests for vocational choices which
can be filled in online are according to our research very popular in Romania, Germany,
Austria and Denmark. These tests are designed mainly for pupils in the process of voca-

tional orientation.

These tests can be found through googling the word “Explorix”. Each of them consists of
three levels.

The first level asks the occupation seekers to choose from a variety of tasks which they
are able to manage. The heading of this level is: What am I able to do?

At the second level they are asked to choose from a variety of tasks those for which they
have a specific interest. The heading of this level is: What would I like to do?

The division between these two questions seem important to us in that the task one can
manage does not mean that it also matches a person’s interests. Equally one might be in-
terested in a task although not able to manage it. Therefore these two questions were
used in the second step of the German model project which is described below.

At the third level, a choice of occupations is given for each type of personality. The users
are asked to choose those occupations which suit them best. In order to get the result of
this test the user has to pay a small amount of money and he/she will receive the rest re-
sults by post.

While analysing this test we discovered a number of critical issues:

All occupation related to the investigative type of personality on level 3 are very close to

academic endeavours.

a) The occupations related to the realistic type of personality at level 3 and many of the
tasks at level 1 and 2 are strongly related to male handicraft trades.
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b) There is a strong focus on salesmanship within the tasks and the occupations related
to the enterprising type of personality

©) The social type of personality seems to be mainly related to children’s education, oc-
cupations like care of the elderly or nursing are poorly represented.

Nevertheless Holland’s theory of personality seems applicable to our aim of assisting
people in self-evaluating their non-formal and informal competences because his six
types of personality are easy to define in a broad way so that they allow matching a vari-
ety of occupations or jobs.

We used Holland’s theory as well as its adaption to practice as a starting point for the
design of the German module for self-evaluation.

Secondly there is the idea of action orientation which has been a central focus in educa-
tion and curriculum development in Germany during the last two decades. The idea of
action orientation is based on the work of Piaget, Aebli, Vykotski and Volpert and has a
central focus on the existence of complete actions.

The central characteristics of an action oriented learning context are explained below.

Process orientation. This means that the learners are allowed/are asked to construct their
own approach and their own way of solving the task or the problem.

Product orientation. This means that firstly there is a final visible and presentable prod-
uct at the end of the learning process. Secondly it is seen as essential that the final prod-
uct of the work process has a meaning to the learners and that it is useful.

Complete action. This means that the following steps are realised and carried through in
the following order within the learning process: collecting information, planning, deci-
sion making, carrying through, controlling, evaluating.

Team work: This means that learning processes should not be carried out alone but in
teams because within the group information processes could be carried through, different
ideas can be discussed and combined, products, solutions and the evaluation of both can
be discussed and a multi-perspective, reflection process is supported. Additionally, team
work makes the learning process more realistic with regard to work processes.

Activation of former experiences and skills of the individual. This means that the task
should be designed in such a way that it recalls the skills of the individuals and motivates
them to make use of them. This is the characteristic which is most important with regard
to the “Flensburg method for Self-Evaluation”

CURRICULUM DESIGN (WHAT, TOOLS, PROCESS)
Participating in the courses and talking to the participants on an informal basis, we
learned that most of them are not aware of their own skills and competences. They feel
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insecure when they are interviewed about their former experience in a job and in their
leisure time. This leads them to say less, or in some cases nothing, about their additional
interests and skills because they do not regard them as important or they do not see their
relevance with regard to new job opportunities. Against this background, which has addi-
tionally been investigated through interviews with course trainers, filling in the profiling
sheets for each learner, which is an obligatory within the course, is a very difficult and
demanding task for the trainers, which cannot in all cases be completed in a way that
supports the participant.

To meet and overcome these difficulties and restrictions we developed a method that
starts with an action oriented incentive and impulse for reflection on ones’ own skills and
competences and then leads the participants through a reflection processes to develop
ideas regarding possible future job options.

We call this module “The Flensburg Method of Self-Evaluation”. The whole module can
be divided into four main stages.

The first step of the module focuses on experiencing situations and activities with differ-
ent characteristics and demands which are based on Holland’s theory of types of person-
ality: Realistic (R), Investigative (D), artistic(A), social (S), enterprising (E), conventional
(CO). These situations and activities should be undertaken in groups of two or three par-
ticipants. The situations or activities include the following:

R) realistic: building a model railway, sewing making a model ship or steam engine, repair-
ing a bike.

D) investigative: comparing and choosing an office chair for people with a bad back, inves-
tigating a fault in a car, researching the cheapest ingredients for a meal.

A) artistic: making an object for a model railway landscape, preparing and decorating a
plate with bread roles (Canapés).

S) social: role playing — intervention in a conflict.

E) enterprising: organising a political demonstration, organising the preparation of a
large meal in a team with a limited budget.

C) conventional: Book keeping for a household, filling in bank transfers

Supplementary situations and activities could and should be developed either by the
trainers if they do not feel that our setting is suitable for their specific target group or
even by the participants themselves.

The second step in the German module is common reflection on the experiences within
small groups. Assistance and support of a trainer during this reflection might be offered if
necessary and/or demanded by the participants. This reflection should focus on the ques-
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tions “What did I like?” and “What have I been able to do?”. It is important that the im-
pressions of the individual and the other members of the group are compared and dis-
cussed. Through this reflection process, differences between self perceptions of ability
and the perception of others should be completed to gain a realistic image as a starting
point for further plans.

It depends on the participants within the group if it is crucial that a trainer is involved in
this reflection process. On the one hand we regard it as important that there is the offer
of assistance if the learners demand it and on the other hand it is crucial that the trainer
observes and decides if a group needs assistance in reflecting on their experiences during
the situations and activities. This is a very high demand regarding the professional skills
of the trainer who carries through the module because he or she has to balance the role
of a counsellor and that of a leader/teacher. If the trainer is involved too strongly in the
reflection process he or she might hamper it but on the other hand if he or she does not
assist the reflection enough the process might not start or it might not be as successful as
it could be. In order to overcome this problem and in order to give the trainers a differ-
ent perspective of the module we strongly suggest that they themselves go through the
whole module process.

A good way to practice this might be to write down about oneself what types of personal-
ity according to Hollands’s theory someone expects to be. Then the situations and activi-
ties should be experienced and reflected in small groups and the members of one group
might act as interviewers for members of another group in the interview in step 3.

Through this process the trainers may develop additional ideas for different and further
situations according to the six types of personality. Secondly, the existing situations and
activities might be improved.

Thirdly, the trainers will experience themselves that there are differences between their
self-image and the perspective other have of their abilities. This is important because
trainers sometimes have difficulty in understanding that there is such a big difference be-
tween how they regard a trainee and how the trainee regards themself.

Fourthly, going through the interview process as an interviewer and as the person to be
interviewed might help them to develop their questions more precise and more careful.

All three levels and to a certain extent also the six dimensions are interrelated. At each
level questions are asked which stimulate the self-reflection of the user and which have to
be answered in relation to their personal situation and life circumstances. It is important
to mention that the questions are formulated in a way that there is no option for short
answers with “Yes” or “No”. This is, from our perspective, the central difference and the
main obvious advantage compared to the profiling sheets of the labour office (Bundesan-
stalt fiir Arbeit). The reflection processes initiated through step two is much more in-
depth.
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As a third step, possible, future job opportunities for the participant should be devel-
oped. They should be assisted in this by a third person which has not been involved in
the first two steps. This should be a trainer within the course or it might also be a person
from the careers office. Before starting the interview the participant should inform the
interviewer which of the situations and activities were most suitable for him or her ac-
cording to step one and two. Then it is the task of the trainer to build a connection be-
tween the results of the participant’s experiences in step one and two and central fea-
tures of influence in the life of the individual. The aim of the interview is that the par-
ticipant and the trainer come to a conclusion which contains possible job opportunities
for the participant which match with his personal life circumstances. In some cases a so-
lution might also be that it is more suitable for the participant to look for fields of activ-
ity which are outside gainful employment because his life circumstances do not allow him
to start a job.

This interview is a very demanding task for the person who carries it through. Therefore
it is crucial that the trainer is supported by a structure which helps him to take different
aspects into account and to address the participant and his situation as a whole.

Therefore we propose the following structure which points out four central fields of con-
tent for the interview.

The historical field refers to former learning contexts of the participants.

The actual field refers to the competences of the individual as well as to his interests and

wishes. This information should be combined with the actual individual life circum-
stances.

The field of present experiences and life circumstances refers to the actual living situa-
tion and combines these with the experiences which the participant has gained during
the situation and activities in the first step.

Finally future options for employment are discussed in the fourth field of “possible future
activities” of the interview.

The fields are explained in more detail below.

The historical field refers to former learning contexts. The term learning contexts has to
be understood in a very wide sense because it takes into account formal learning contexts
like school and workplace but it focusses more on other more informal learning contexts
like one’s family or one’s sports club. Additionally it refers to non-formal learning con-
texts which might be the social context within one’s apprenticeship or one’s work.

The actual field refers to the individual competences of the participants. The division in
this field is based on Heinrich Roth’s distinction between subject related competence,
social competence and self-competence. In this context, questions about occupational,
social and personal competences should be asked.
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The field of present experiences and life circumstances draws attention to the specific
life circumstances which might hinder the trainees from working in the fields of their in-
terests and wishes. This should be avoided if at all possible because any kind of disap-
pointment can destabilise the participant. This part of the interview is a preliminary
stage of the following field in which future job opportunities should be developed. Cen-
tral questions which should be discussed with the trainee in this third field are questions

like:

“Do the identified abilities, interests and wishes fit well with former jobs or are they con-
tradictory?”, “Has the participant known about these abilities, interests and wishes be-
tore?”, “Is it possible to combine the own interests with family responsibilities like child
care?, “Is it at all possible to realise the abilities, interests and wishes identified through
the situations and activities in the world of work?”, “Might it be easier to realise their
abilities, interests and wishes in other contexts?” or “What context might be suitable for
the realisation of the discovered abilities, interests and wishes?”.

The fourth field “possible future job options” is the most difficult part of the interview
because, as we found out in interviews with the target group, the trainee expects the
trainer to make proposals for possible future occupational fields. The trainer has not only
to be an expert in a wide range of occupational fields but also must point out ways of
finding a suitable job in the local labour market.

The trainer can only be an assistant in finding suitable occupational perspectives but the
search process is the responsibility of the participant. It might be useful if the trainer and
trainee use materials like lists of professions, descriptions of different occupations or
even interactive I'T based instrument in the search process.

IMPLEMENTATION AND EVALUATION

The first phase of implementing the module took place in a training center in Schleswig.
The module was implemented in a two week course focused on writing job applications.

Two groups were identified within the participants on this course. The first was people
with vocational qualifications. Most of them had recently lost their jobt. There was only
one young man in his thirties who had lost his job three years previously and who had
worked and lived on a farm which was a private animal home since then. According to his
explanation, he was stressed by his job as a social insurance officer before and, because he
had saved a lot of money during former times, there was no need to search for work be-
fore. Furthermore, there were a few very young people in this group who had become un-
employed directly after completing their apprenticeship in the dual system. Most mem-
bers of this group were highly motivated to participate in this course and they expected
to gain employment again within a short period of time.
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The second group were people who had been unemployed during the last years. A large
proportion of the individuals in the second group had no formal vocational qualifications.
Many of this group were women returners around the age of fifty. They were looking for
employment after their children had left home. Most of them had worked part time in

cleaning or retailing for some short periods in the past but they were insecure regarding
their skills.

One remarkable member of this group was a man who had worked on different show
grounds in the past. He had, according to his own explanation, difficulties with writing
and calculating but he could offer lots of practical skills.

Both groups were sceptical about participating in the self-evaluation module at first.
They feared being judged critically. Therefore, the person who carried out the self-
evaluation module took part actively in the the first week of the course. After building a
relation of trust and after becoming member of the group, she implemented the module
during the second week. The participation in the module was optional and about 70% of
the trainees agreed to try it.

Altogether, members of the group of learners with vocational qualifications were more
willing to participate in the self-evaluation module. Some of them were curious regarding
the possibility of developing new ideas and different perspectives for new fields of em-
ployment.

The second phase of implementation was carried through at a training center in Flens-

burg which is specialised in the education of unemployed people between the ages of 18
and 35 without formal vocational qualifications.

Most of the participants have experienced long periods of unemployment and they have
gone through different schemes which aimed at reintegrating them in the labour market.
Their perspectives on schemes for re-entry are critical because they feel that these
schemes promise them a work place and fail to deliver. In contrast to other schemes for
unemployed people, this specific measure is in favour because it can offer the trainees
half a years support. Additionally, the training provider is well established in the local la-
bour market and is allowed to produce wood and metal products for public use like
fences, wardrobes, chairs and doors. The provider owns two large workshops, one for

metal and one for woodwork in which the learners can gain experience.

Additionally, the provider offers a variety of artistic activities of which the trainees are
allowed to choose.

Once a month, participants have the chance to choose, plan and cook a meal which is
then offered to all trainees and trainers in the centre. In general this is a very popular ac-

tivity.
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Because of the difficult situation on the labour market a considerable proportion of the
learners will not get a job and the pedagogic approach of the trainers within the centre
aims at assisting the trainees in developing personal and social competences. Additionally,
they regard it as their central task to assist their trainees in managing their situation in
order to make life easier.

Against this background, it is obvious that the facilities and the approach of the training
centre are very suitable for the implementation of the German model project for self-
evaluation because:

a) The amount of time which can be provided for the self- evaluation module is much
greater because the learners stay in the centre for up to six months.

b) The facilities provided are suitable for the carrying through of activities and situa-
tions of step one of the module. In some cases existing activities can be used for step
one of the module.

©) The pedagogic approach of the training provider matches well with the idea of the
self-evaluation module.Conclusion

In practice the German Self-Evaluation Module “the Flensburg-Method for Self-
Evaluation” proved to be useful and supportive for the participants of the respective
courses. Especially the activating aspect included in the module through the action ori-
ented situations is one of the central strength of the proposed method. Although the par-
ticipants hesitated in the first moment of being asked to carry through the situations
they were then engaged in all three steps of the module.

Nevertheless the module has some weaknesses which should no be faded out.

The implementation of the module into the two-weeks courses was a difficult task al-
though the different situations and activities were used as incentives on different days.
Furthermore the fact that the participant had to be motivated to act at the beginning of
the module appeared to be a problem because some of the learners did not see a meaning
in doing so at the beginning. The demand of being active themselves seemed to be a con-
tradiction to their expectations regarding the content and the process of the course. Per-
haps based on their former experiences in school they expected to be taught and to be
told the right way into a job instead of being asked to produce something and to reflect
their own abilities, interests and wishes. Against this background it has to be mentioned
that a central task of the trainer was to break participant” s passivity and to make them
curious to learn about themselves.
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(Greece3

STATE OF ART

Self-Evaluation as an organized societal or labor market related institution does not exist
in Greece. There is nothing similar to the French “balance de compétences”, which was
one of the sources of the overall project bases. That’s why from the very beginning in our
Laboratory we regarded the “Self-evaluation” project as an opportunity to investigate
some new, for our country, but very interesting topics, such as the identification of the
possibilities of teaching someone the way to reach a point so as to be able to acknowl-
edge his/ her own competences, skills and capabilities and act in compliance with them.

Evaluation policies are not something new for the Greek reality. Experiences up to now,
but also our research findings, reveal the incomplete and unorganized character of these
policies especially concerning education. This fact is influenced by the negative experi-
ences arising from the specific use of assessment, and evaluation, during the former abso-
lutistic political period. The situation changed in the last decades. We have been experi-
encing 30 years of well functioning democratic system, the market is now open to com-
petitiveness, and the education is more and more considered to be an economic factor.
Socioeconomic and pedagogic institutions, structures and outcomes are (or should be)
evaluated, very often according to economic criteria or ones which concern all kinds of
productivity and quality:

An outcome of this change is the expression of the need to redesign the systems of
evaluation and to upgrade the concept of evaluation as a process of control from the bot-
tom to the top, as an answer to the continuously increasing problems, which have been
recorded so far in the operation of the different socioeconomic systems.

OUR PROPOSAL TO ESTABLISH SELF-EVALUATION
AS A SOCIETAL INSTITUTION

Self-evaluation, as opposed to external evaluation, should be done on the initiative of the
evaluated person, when he/ she feel the need to evaluate his/ her competences, skills and

capabilities.

Self-evaluation can be realized in two ways: a) either individually, so that the evaluated
person could choose the time and the place to evaluate his/her competences, or b) pro-
vided he/ she is supported by specialists so as to be self-evaluated, but only when he/she
feels the need to be self-evaluated. In our final report we are referring to these two occa-
sions in more detail.

3This section of the Scientific Report is based on the Final report of the Greek project
partner. The full report can be downloaded from

http://www.self-evaluation.org/Results/piloting/Greekfinalreport

Self evaluation project Scientific report 45



This process of evaluation with the prevailing role of inner- and external self-evaluation
takes place without absolute and non-judicious criteria or values. Self-evaluation, which
will not legitimize intentions for a policy, nor will it be a disguised self-control but it
could operate supportively, in order to imprint the social identity of the working people
thus, operating towards the direction of redefining the labor market, with the ultimate
purpose of making it friendly to the working man in Greece.

OUR PROJECT DESIGN

The research design is organized as follows.

Our first task was to identify the past of evaluation as an institution in our country and
analyze linguistically the terms used to express the variant meanings of evaluation and
self-evaluation in different time periods. In the same work package we described not only
different important accreditation systems but also their structure, functioning and influ-
ence in Greece.

Our second task was the recording of requirements regarding self-evaluation methods.
We held interviews with groups of participants - trainees in CV'T programs and with ex-
perts respectively (top executives of agencies, which elaborate CVT programs and owners
or senior administrative executives of private or public agencies, employers who have
hired in their business people who have successfully completed CVT). This task was car-
ried out in Athens. This work was partly repeated in Lesvos, an island with different so-
cioeconomic characteristics in comparison to Athens.

Our third task was the development of self-evaluation methods for curricular methods,
and the realization of model-projects-intervention. This intervention was in fact the im-
plementation of our proposal for self evaluation held in a seminar “Self-evaluation in the
workplace” conducted in Lesvos, using the concept of job analysis, as a first step to any
effort of self-evaluation. Job Analysis is a method for describing jobs and the human at-
tributes necessary to perform them. It can serve many purposes and among other things
it can be used as an important tool for self-evaluation

Our final task was the evaluation of the effects of this intervention- with the use of a self
evaluation tool produced by our team. We have organized the results from the evaluation
of our self-evaluation program (using the questionnaire, our tool) into three stages.

The first stage concerns the comparison between all trainees before and after the imple-
mentation of the process of empowerment of self-esteem. In this particular stage we ex-
ported certain conclusions concerning the corresponding research that we had conducted
in Athens.

The second stage concerns the comparison before and after our intervention into two
groups of trainees. The first group is the individuals that participated in the intervention
and had supplemented the questionnaire before and after this intervention. The second
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group (control group) is consisting from the individuals that did not participate in our
intervention, but had supplemented both times the questionnaire - tool of self-

evaluation.

The third stage of comparison concerns an in-depth analysis of the answers on the self
evaluation tool from each of individuals that participated in the three stages of our inter-
vention (participated in intervention and supplemented the questionnaire before and af-
ter).

Self-evaluation tool was developed in accordance with the starfish model-constituted by
tacit key competences. The benefits of tacit competences can be stated with respect to
the improving abilities of managing one’s own biography. Therefore, the experience of
competences can be considered to be a crucial condition for a new perspective of one’s
own life context.

RESULTS
The project resulted in a series of important research findings. Concerning the use of our
“Self-Evaluation” tool we have come up, among others, with the following findings.

1. Trainees in Lesvos present higher self-esteem and evaluate themselves more posi-
tively comparing to trainees in Athens, probably due to the different composition
(and the different socioeconomic characteristics) of the trainees’ groups in the two
different regions.

2. We recorded very high levels of self esteem, which in most cases is maintained after
the “Self-Evaluation” intervention. In some cases, the result of our intervention is the
“correction” of this self-esteem. However, this correction leads to low self-esteem. On
the contrary, in all the cases we recorded low self-esteem, this leads to higher self-
esteem after the intervention.

Portugal+

CONTEXT AND BACKGROUND

“The issue of the recognition of the competences developed in non-formal and/or infor-
mal context of training is on the agenda, especially in the frame of the new educative
paradigm of lifelong learning”. Just as all over Europe, in Portugal, the issue of the Rec-
ognition and Validation of Competences acquired through non-formal ways has become
an area of growing interest, since there are strong deficiencies as far as schooling and vo-

4This section of the Scientific Report is based on the Final report of the Portuguese pro-
ject partner. The full report can be downloaded from

http://www.self-evaluation.org/Results/piloting/portugalfinalreport
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cational training are concerned. For this reason, some innovating experiences have been
stressed and developed, mostly associated to European programs and initiatives aiming at
overcome that problem. The trial and assessment of these projects stressed out the huge
potential of practices for identification and validation of competences of adults with rich
life experiences, promoting by this way their (re)investment in school and professionally

qualifying routes.

In Portugal, the growing interest for mechanisms of recognition, validation and certifica-
tion of competences (RVCC) lies essentially in today’s still weak situation concerning the
level of qualification of a large number of workers and in the need to find suitable an-
swers to implement the certification of non formal learning. Taking into consideration
that situation, some innovating experiences concerning recognition, validation and certi-
fication of competences acquired via non-formal ways have been developed in Portugal
since the beginning of the 90’s.

In Portugal, the process for one’s recognition, validation and certification of competences
is conducted by two different public entities, according with the profile of the compe-
tences to be recognised. The Institute for Employment and Vocational Training (IEFP)
conducts the process towards one’s certification of professional competences within the
legal frame of the National System of Professional Certification (created in 1992). The
General Direction for Vocational Training (DGFV), the former National Agency for Edu-
cation and Training of Adults (ANEFA), conducts the process towards one’s Recognition,
Validation and Certification of his/her scholar competencies acquired via non-formal
ways. That process is conducted through a network of Recognition, Validation, and Cer-
tification of Competences (RVCC) Centres functioning in the whole country.

The mechanisms for self-evaluation of competences used in Portugal, whether in the cer-
tification process of non-formal scholar competences (done in the RVCC Centres and in
IEFP, through the National System for Vocational Certification or by adult education and
training courses — EFA (and also in the other training offers of IEFP although without
following a specific model) have assumed a considerable importance once, on the one
hand, they allow an individual to come to know his/her competencies and, on the other,
they encourage the identification of potential competences to be developed.

PROJECT DEVELOPMENT

In Portugal, the first steps for the recognition, validation and certification of non-formal
competencies have started few years ago. Development of the Self-Evaluation project was
very important because not only it has made possible to get an overview of the existing
systems, but also, it has suggested a new approach for recognition of competences.
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ANALYSIS OF THE EXISTING ACCREDITATION SYS-
TEMS IN PORTUGAL

The first step for the Portuguese research team was to study and analyse the accredita-
tion process of non-formal competencies in Portugal and elaborate an overview of the
two systems. After a deep analysis of the Portuguese’s recognition, validation and accredi-
tation systems, the Portuguese team has made a comparative analysis between the ac-
creditation systems existing in Portugal and the starfish model of competences.

As it has been said above, in Portugal, the recognition, validation and certification of
non-formal competencies is conducted by two bodies according to the nature of the
competences that are to be identified. Thus, the Direc¢ao Geral de Formacao Vocacional
— DGFYV (the former Agéncia Nacional de Educa¢io e Formagio — ANEFA) conducts he
process through a network of centres for the recognition, validation and certification of
non-formal competencies (RVCC) that are spread throughout the country. Those Cen-
tres conducts a process in order to facilitate people to be able to recognise their own
competences, and helps them to get an equivalence to a schooling level (until now only to
maximum of gth year of schooling). The Instituto de Emprego e Formagao Profissional
(IEFP - the Institute for Employment and Vocational Training) is responsible for the
recognition, validation and certification of vocational competencies, through the national
system of vocational certification.

CURRICULA DESIGN

After a deep analysis of the validation and accreditation systems in Portugal and a com-
parison between those systems and the starfish model of competences, a curricula mod-
ule was designed in order to satisfy a special target group’s needs who was in a very difh-

cult situation: unemployed women in rural marginal areas.

Having in attention that the module of self-evaluation of non-formal competencies was
integrated in a training course for creation micro-enterprises, the main goal of the self-

evaluation module was to promote and reinforce the self-evaluation of non-formal com-
petencies of people that intent to create their own business.

The self-evaluation module was structured into four parts:

- in the first part — The Route of Life — the trainees are invited to reflect about their
route of life (reflecting about their scholar and professional training, professional route
and the activities they have already been involved);

- in the second part — My own Competences — the trainees reflect about what are compe-
tences and what are the most important competences that they should have to develop
their business idea;

- in the third part — My Business Idea — is related with a reflection about the main as-
pects of trainees’ business idea;
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- finally, in the fourth part, the trainees are invited to imagine what they will be in the
future and to perspective their future activities as well as establish a compromise with
themselves about the aspects and competences they need to develop.

IMPLEMENTATION AND EVALUATION

After designing, the curricular module was tested in a training course for creation of
micro-enterprises. Testing this module was very important since it allow to make some
adjustments to it and also to understand that it could be adapted, with a minor change, to
other type of training courses not related with business ideas.

In addition to the trainer’s comments, remarks and suggestions, the training module was
also evaluated by the trainees in order to understand their perception of the importance
of this kind of tools for their self-recognition and self-evaluation of their competences

and self-esteem and further development of their competences as well.

Romanias

CONTEXT AND THEORETICAL BACKGROUND

In Romania, the conditions for implementing the Self-evaluation ideas were and continue
to be particularly difficult, although our team found the philosophy of the project to be
particularly interesting and this kind of approach has been considered a necessary and
welcome development in the counselling work. The tremendous changes occurred since
1990 and especially the accelerated reform in the last years brought important modifica-
tions in the structure of the economy (therefore in the employment figures and break-
down), a high level of societal dynamics and a switch in the axiological system. In such an
unstable context, people may experience difficulties in finding references for defining
themselves and designing a valid life strategy. More so in a culture where “trade is a gold
bracelet” used to be an axiom, where modesty is one of the highest virtues, and where
relating to others remains confined within archetypal behavioural stereotypes, one of the
causes for this being the shining aura that diplomas bear in this country. To introduce
measures meant for individual use, for raising self-esteem by means of positive self-
evaluation of one’s own capacities, valuing non-formal competencies seems quite a chal-

lenge.

Under such circumstances, it was obvious that the methods and tools to be developed
could only have a limited impact. However, it was important to offer practitioners tools
and methodological directions for usage in their day-to-day work, whenever appropriate,

5 This section of the Scientific Report is based on the Final report of the Portuguese pro-
ject partner. The full report can be downloaded from

http://www.self-evaluation.org/Results/piloting/Romaniafinalreport
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the available provision being rather limited. The effects of such an effort, bearing subsidi-
ary ambitions to anchor/support a mentality change, and to connect Romanian profes-
sionals to the European models, are to be estimated by future developments.

Significant features of the Romanian labour market context are having direct conse-
quences over the education and training systems, and also on the personal development
of the people involved:

o Accelerated reform, alongside important modifications in the economy structure,
therefore in the employment figures and breakdown.

« High level of societal dynamics, between the two extreme categories of the wealth
scale.

e Switch in the axiological system of the training providers and beneficiaries.
e Unstable legal system concerning the entrepreneurship and the SME.

Addressing one pedagogical message to different training groups was not the uniform
task for the national partners, as mentioned in the cornerstone no. 4 — Flexibility. Centre
of the curriculum-based approach agreed by the Romanian project team consisted of the
operational /instrumental meaning that could be attached to the theoretical concepts
used in education and training and in particular in this formative program. The training
seminar for the different target group aims to valorise the following concepts: compe-
tence, categories of competences — the starfish model, ways of self-assessment (individu-
ally, in pairs, group), self-awareness, personal profile, image of self, personal development.

The concepts that are subject to further analysis and are of psychological and/or peda-
gogical origin have been adapted to the training purposes of our curriculum module.

Two stages were notable in the formulation of the work definitions:

i. Identification and definition of the specific notions, as fundamental in curriculum de-
velopment theoretical meaning;

ii. Applying the notions in the actual training program - explicitly or implicitly- as tools
for the target group to identify the own general developmental needs, and to start the

reflection process over the own potential instrumental meaning.

CURRICULUM DESIGN

The Romanian team aimed to offer specialists in training and counselling methods and
tools with a limited extension, meant to support adults with employment difficulties to
broaden their self-image and improve their self-esteem, by means of a positive self-
evaluation of non formal competencies, based on the starfish model.

The main products are:
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e The training portfolio, to be used as described next.
e The guide for using the DCA-based tool in self-evaluation.

People engaged in various forms of education and training, no matter their group charac-
teristics, motivation, specific goals, knowledge and experience are supported to turn to-
wards themselves as to a reliable, available, complex and fresh personality resource. The
gain from having done that is foreseen to be an improved self-reliance, sense of confi-
dence, pleasure of giving a name to the things they did/do often for practical purposes.
The acquisitions made on personal expenses will be eventually integrated in the new way
to handle life situations, however beyond an explicit or formal learning process.

DEVELOPMENT OF THE PEDAGOGICAL MODULE FOR
SELF-EVALUATION

One coherent body of forms have been brought together, gradually complex in the phi-
losophy of the training program, and following one unifying structure:

e Purpose of utilization

 Source

¢ Description

o Utilization proceedings

e Results

However in this abridged report we can provide only a summary of each tool.

EVOLUTION OF COMPETENCIES

Evolution of Competencies is a tool inspired and built in analogy to the biographic
method in career counselling. by using it, we aim contributing to reaching the following
targets:

« Configuration of a generative image of formal and non-formal competencies.

e Identification of the favourable environment to getting and exercising the competen-

cies.

e Pointing out to essential moments in personal development that have helped preparing
the one’s own professional evolution in a certain way.

e Understanding the role of formal and non-formal competencies in assuring success per-
ceived as such in the given field of specialty/ of personal aspiration.

LACUNAR STARFISH
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This tool values the categories of competences defined in accessible terms for partici-
pants, as terms of reference for generative awareness and verbalization of their acquired
competencies which can be used in various contexts, different from the ones in which
they were acquired or usually expressed.

INFLUENCES BETWEEN COMPETENCIES

Influences between Competencies is an individual standardised exercise built on previous
free talks about the formal and non-formal competencies. It comprises elements of exer-
cises proposed normally in activities of group counselling, and targeting the generic pro-
file of the practitioner in a given specialty.

MY UNIQUE WHEEL

My Unique Wheel is a tool for boosting self-awareness. It aims identification of a per-
sonal scheme of internal and external factors that make the ground for manifestation and
dynamic articulation of individual opportunities by rapport to elements of reference in
professional and non-professional development. We recommend this tool in activity with
adults proving introspection and verbal skills.

CURRICULUM IMPLEMENTATION

The training portfolio for self-evaluation of the non-formal competencies is meant to ad-
vance methods and tools targeted to experts in guidance and counselling working with
adults who experience employment difficulties. In other words, to help the former pro-
tessional group put together a strategy for improving the social insertion of the latter
through the valorization of their non-formal competencies.

Based on the biographic method — based on the idea that a person is better adjusted in
dealing with life problems, especially the employment-related ones, if is more aware of
his/her unique potential — the Romanian team in the Self-evaluation project has adopted
a training model that allows learners/trainees to clarify and improve their image of self by
way of both identifying their own non-formal competencies and utilizing them in the ca-
reer development process.

Given the selected target group and the application context, the training/guidance expert
can choose the modules/tools to use in the concrete situation. At the centre of the activ-
ity stays the self-assessment questionnaire built on the Starfish model of non-formal
competencies. The models can be extended or limited, while they contain training mod-
ules built on the tools in the portfolio. The description of the individual utilization rec-
ommended to each and every tool comes with the next paragraph. This means that the
preparation and the carrying out of the self-evaluation exercise guided by the Starfish
model will be either more brief or detailed, and the consequences of having one certain
profile of competencies analyzed will be more rapid or deepened. All these three stages
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must be present in the training or counselling program, even be it in a compressed form,
otherwise the results cannot be but superficial.

Given the participants’ needs and the available resources, these activities can be supple-
mented by traditional counselling assistance or with a more in-depth analysis of the links
between one’s own competencies, with the help of the informatics application associated
with the DCA method.

After analysing existing procedures and methods related to the evaluation of competen-
cies, and after assessing the openness of the Romanian general public to the Self-
evaluation approach based on the Tacit-key model of competencies (“starfish”), a series of
modules were developed, in the format of a training portfolio, destined to be flexibly
used by insertion in courses for adults with employment difficulties, or by supporting in-
dividual counselling activities. The training portfolio is build around a self-evaluation
questionnaire, and it includes activities to be undertaken individually or in pairs, within a

course or in a client-counsellor situation.

Other methods were associated in this approach, meant to be used exclusively in individ-
ual contexts in order to provide a more in-depth analysis of one’s own potential and in-
terests: the self-evaluation of influences between personal competences, using the DCA
based tool, and a complementary offer of direct assistance in a more traditional career
guidance approach.

The decision upon the concrete use of the different modules and instruments is to be
taken by the practitioners themselves.

The discussions with the ADO SAH ROM professionals involved in the specialized
training of counselling skills in the city of Busteni (17 March 2004) revealed that they are
open to using the self-evaluation training curriculum, with the mention that the exercise
should be leveled with the capacity of understanding, motivation for work, prior learning
experience of the target groups. With reference to the DCA-based too, the clients enjoy
being tested, being asked for opinion and the foreseen impact of this tool is high. Time
constraint is important however and the short version of the questionnaire should stay
within the limits of 10 items, maybe even less. The suggestion came that the two ends of
the answering scale to be reversed and to give the learners / participants the possibility of
choosing their own 2 relevant items under each competence. Also, suggestions have been
made around changing the language in some formulations: “I respect myself” has more
than one reading, and it should hit from basic to more sophisticated activities one does,
or be removed.

CURRICULUM EVALUATION

The information collected during the curriculum implementation stages show that the
readiness and opening towards self-evaluation is well present, especially in some catego-
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ries of public with a higher level of verbalization competencies. The effects are definitely
felt in cases where a more extended model can be introduced, a model comprising several
portfolio-like activities, including the supplementary offer (individual counseling). Self-

evaluation is therefore better prepared and its consequences on the personal strategy de-

sign are more profound.

TARGET GROUPS

The final target group in this approach was intended to be mature adults with low level
of competencies having insertion difficulties. Nevertheless, the tools developed have a
wide scale of potential application, depending on the specificity of the concrete situation,
the decision being left with the specialist.

CONCLUSIONS

The people involved in the implementation and refining work of the modular curriculum
training have proved complete understanding of the fact that the traditional approach to
education and training of both adults and youngsters suffers from a paradigmatic inclina-
tion to testing and measurement. In order to help changing that according to the princi-
ples of lifelong learning, the advanced training concept developed around the Starfish
model promotes individual involvement within the career development and marketing of
ones own unique combination of qualities, talents, skills and knowledge gained through-
out formative programs.

To a lesser degree the participants enrolled in formal training modules can be enabled to
look up for community resources and openings. The main message comes from the in-

side, as sign of self-confidence and satisfaction with what the person has achieved so far,
capable of selling the individual competencies because they serve at the same time a for-
mal requirement from the establishments in education, training, or work and an optimal

valorization of self within the process.

The fact that the training curriculum heads more to the mapping of past competencies
then to the attainment of new ones, qualifies for a basis in further self-evaluation exer-

cises that are ought to be tailored to the specific needs of the target groups. The trainers/
counsellors themselves can be this way part of the learning processes that assumes mu-
tual changes in the mental and procedural setting of the agents involved.
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United Kingdom¢

BACKGROUND AND CONTEXT

Fieldwork carried out in colleges of adult education enabled us to develop our method
and to evaluate the effects of experiences with self-evaluation methods while taking into
account challenges and limitations encountered within the previous stages of this re-

search.

Within this context, our objectives include the following: (a) to provide an account of the
realisation of model projects; (b) to uncover potential effects of experiences with self-
evaluation methods; (c) to analyse the transferability of self-evaluated competences in the

views of individuals, tutors and employers; (d) to identify dimensions of key competences
in college and workplace contexts; and (e) to draw on special effects of self-evaluation
with respect to employability, motivation to work and readiness for further learning.

To address these issues we continue to collaborate with selected colleges of further edu-
cation in London for testing and further development of self-evaluation methods. Inter-
views with employers and individual employees have also been carried out to draw on the
issues of recognition and evaluation of personal/tacit skills and competences in the con-
text of the workplace. Our fieldwork aimed to investigate the following relevant issues:

o Tutors’/learners’/employers’ reactions and interpretations of the self-evaluation meth-
ods and techniques;

o Challenges of the practical application of the self-evaluation methods in colleges of fur-
ther education;

« Relevance of the self-evaluation methods to specific courses in adult education.

TARGET GROUPS

Our target groups include learners with interrupted occupational or learning careers who
embark on various courses in colleges of further education with the purpose of returning
to work or learning. Our findings from previous research (Evans et al, 2004) support the
view that for such target groups self-evaluation and self-recognition of their personal
skills and competences could be crucial to their learning success and learning outcomes.
Learners who have experienced career breaks sometimes record low levels of confidence
and skills recognition. They often do not value their personal or tacit skills and compe-
tences that they have acquired from various life experiences because they feel that these
skills are not recognised by others, e.g. by their prospective or current employers. Our

¢ This section of the Scientific Report is based on the Final report of the UK project
partner. The full report can be downloaded from

http://www.self-evaluation.org/Results/piloting/UK finalreport
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research indicates that both recognition and self-recognition of learners’ tacit skills may
facilitate their confidence and involvement and improve their learning success. As noted
by one tutor:

“One of the problems that you have with the students in our college is that they are
disadvantaged in one way or another {...} some of them are operating in a culture
that is not their own [...1, they have substantial career interruptions {...} they are
also women and women tend to undervalue their personal skill -, they tend to think
that they {their personal skills} just come naturally and, therefore, they are not
worth anything. And since most of the motivation for coming here is that they
looking at improving their personal lot, often through potential job opportunities,
then, obviously it would be better if we were more consciously looking at those
kinds of soft skills during the courses.”

Self-recognition and self-evaluation of the learners’ personal skills and competences may
also encourage them to deploy and demonstrate their skills in various kinds of situations
in order to make them visible to both themselves and to others. The importance of
demonstrating and making the skills visible has also been emphasized by tutors:

“It’s not only about self-evaluating of their skills. It’s actually about being able to
talk about them {learners’ skills and competences} in terms that make it clear to
other people that they {learners’ skills and competences} are valuable. “

Making their tacit skills visible facilitates learners’ motivation and readiness for learning.
In addition, it may improve their employability as the learners maintain that self-
recognition of their own skills makes it easier to demonstrate and present them to their

prospective employers.

SELF-EVALUATION METHODS, TECHNIQUES AND
APPROACHES

Within our previous work packages we discussed a number of issues related to the proc-
ess of implementation of self-evaluation methods of personal skills and competences in
further education (FE) colleges. Our data support our findings that tutors, learners and
employers regard self-evaluation as a positive activity that may facilitate recognition and
deployment of learners’ personal skills and competences. The two methods we consid-
ered within our previous report have been developed to support learners in moving to-
wards intentional evaluation of their personal competences. The first method, the ques-
tionnaire method, is a first step that may encourage learners to:

o To evaluate their own personal skills and competences;

e To reflect upon the usefulness of the competences;
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» To reflect upon how (through what activities/experience) they have been able to de-
velop certain skills.

The second method, the DCA method (see report on Work package 3—4 for description
of the method), aims to support the learners:

e to assess their own personal competences;
« to explore links and interrelationships between their skills and competences.

As we have commented in our previous report (Work package 3—4), the DCA method
presents a very flexible approach to the self-evaluation of personal competences. Con-
cepts (competences) can be selected depending on learners’ individual needs and re-
quirements, their occupational or learning backgrounds, college or workplace settings or
their self-evaluation objectives (or those of their college or workplace).

Lessons learned from the first round of testing the two self-evaluation methods

In the course of our pilot fieldwork we attempted to test our two methods: the question-
naire method and the DCA modeling method (Kontiainen, 2002). Both the Self-
Evaluation Questionnaire and the Self-Evaluation Form 1 for DCA Analysis have been
developed as a result of discussions and interviews with learners and tutors. The DCA
concepts (or competences to be self-evaluated and modeled) have been selected on the
basis of learners’ viewpoints, attitudes and approaches to the personal competences. Ini-
tial testing of the DCA self-evaluation method indicated that the major limitation of our
pilot fieldwork had to do with the fact that the same ten concepts were offered to a
number of learners from different colleges for self-evaluation of their personal skills and
competences and for further modeling. Although the learners have described the ten
concepts that we selected for the DCA Self-Evaluation Form as ‘significant’, our further
fieldwork data have indicated that the degree of significance may vary from case to case
depending on learners’ attitudes, dispositions, experiences or their current situations.
Further analysis, as well as feedback from learners, indicated that the self-evaluation
methods and techniques could also be developed as more individualised and contextually
specific approaches aiming to respond to individual needs, requirements and goals of
learners. As noted by Bjornavold (2001, p.30):

“The highly contextual and (partly) tact character of non-formal learning compli-
cates the quest for validity. There is an acute danger of measuring something other
than what is intended. The main thing is to avoid a distorted picture of the candi-
date and the domain and to strive for authenticity. Methodologies have to reflect
the complexity of the task at hand; methodologies must be able to capture what is
individually and contextually specific.”

In addition, it is also important to take into account specific needs and objectives of the
courses or training undertaken in a variety of educational or workplace settings.
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Further practical tests of self-evaluation methods: analysing data from interviews and
self-evaluation questionnaires

An important objective of our approaches to the development of self-evaluation methods
within further stages of our fieldwork has been to ensure that the process of self-
evaluation fits well around learners’ individual requirements, personal experiences as well
as their objectives and goals. The flexibility of the DCA method allows us to easily
change or replace the concepts (or competences), taking into account individual priorities
and goals of the learners. While introducing our method to the learners we have aimed
to encourage the learners to reflect upon their own skills and competences acquired from
different life experiences and to help them to uncover their tacit skills. To facilitate this

process we used the following techniques:

¢ Conducting semi-structured interviews/focus groups with learners aiming to help them
to elicit their tacit skills and competences;

o Offering the learners the chance to complete the Self-Evaluation Questionnaire with
the purpose of helping them to reflect further upon their personal skills and compe-

tences.

Both the questionnaire and the interview data provided us with very useful information
on the learners’ attitudes towards the importance, recognition as well as self-recognition
of their tacit skills and competences. Within the course of interviews we attempted to
investigate the issues of (1) how the learners perceive the personal skills, which fall into
five groups of personal competences (Starfish modeD); (2) whether they think that these
competences are important in their current college or workplace settings; and (3) how (or
under what conditions) such skills could be acquired, deployed and further developed.
The questionnaire and interview responses summarised the attitudes of learners, tutors
and employers and provided us with additional data on their views, approaches and goals.
Both questionnaires and interviews aimed to draw learners’ attention to the issues of
importance, acquisition and deployment of their skills by asking them to reflect upon
and to indicate (1) relative importance of personal skills and competences; (2) skills they
gained in the college course; and (3) importance of the skills for their success in the col-
lege course. The idea behind introducing this method is to support learners in moving
towards evaluating and recognising their personal skills. The following section will give a
brief account of our primary findings that have arisen from analysing the interviews’ and
questionnaires’ data.

DIMENSIONS OF KEY COMPETENCES IN COLLEGE
AND WORKPLACE CONTEXTS

The interviews and questionnaire data supported our preliminary findings that the learn-
ers and employees consider the five dimensions of personal competences (see below) to
be of crucial importance to their learning success, although as we noted above, the degree
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of importance in relation to a particular competence may vary from learner to learner,
depending on their current priorities and learning situations.

Interviews with tutors and employers have also shown that they recognise the impor-
tance of these transferable skills that could be acquired from a variety of experiences. In
the workplace settings employers consider their employees’ generic skills to be as signifi-
cant as their professional competences. An interview with one employer (Mental Health
Group) has indicated that she is looking for generic or transferable skills in prospective
employees right from the job interview:

“They [prospective employeesl need to have {...} gopod communication skills, listen-
ing, giving feedback, building good relationships with the client [...} organisational
skills, planning. For me it’s really important [...} the way they can act, the way they
treat people as well as their caring and understanding {...} being tolerant {...} being

motivated.”

One of the tasks included in the job interview process involves asking an applicant to
solve a problem (or deal with a situation) and specify which skills (including personal and
tacit skills) would be employed to solve a specific problem. This example shows the em-
ployers’ willingness to incorporate self-evaluation approaches of personal competences in
the recruitment process.

Our interview data have revealed that personal skills and competences that are signifi-
cant in both workplace and college settings could be grouped into five groups of personal
skill and competences that we define as the Starfish model within this research. The fol-
lowing section will provide a brief overview™ of the five groups of competences encom-
passing the views of individual learners, tutors and employers that have been uncovered
within our fieldwork.

METHODOLOGICAL COMPETENCES
College settings

Although learners recognise methodological competences as important types of skills,
aspects of their personal perception of these competences often depend on their individ-
ual dispositions, experiences and situations. For example, our fieldwork data indicated
that learners who have multiple responsibilities and commitments (e.g. those who look
after children, work and study at the same time) attribute a higher degree of importance
to such competences as time-management or decision-making. Within the dimension of
methodological competences, tutors have particularly stressed that the competences such
as ability to interpret situations and to respond to them appropriately and ability to fol-
low written and verbal instructions need to be developed by every student. Other meth-
odological competences, such as decision-making and time-management are also consid-
ered to be essential skills within college settings.
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Workplace settings

Our interviews with employers have also shown that methodological competences are
taking an important place in the list of skills and competences that employers are looking
for in prospective applicants. Employers generally agree that there are various links and
interrelationships among the personal skills and competences (e.g. better decision-
making facilitates more efficient time-management), and that the recognition and self-
evaluation of the employees’ personal competences may encourage them to develop their

skills further.

SOCIAL COMPETENCES
College settings

Learners feel that their social skills and competences play an important role in college
settings. Skills such as social interaction, ability to work with others and involvement
have been identified as ‘everyday skills’ that are constantly employed in both workplace
and college settings. At the same time the learners maintain that their social skills are be-
ing developed continuously in all kinds of settings and situations, such as college, work-
place or family settings. Our discussions with tutors have shown, for example, that in the
settings where tutors encourage and facilitate teamwork, learners are able to recognise
and develop to a higher extent such skills as ability to work with others, social interaction
and involvement.

Workplace settings

The importance of social competences has been emphasised by both learners and em-
ployers, although it has been stressed that the degree of importance is situation-specific.
For example, in workplace environments that encourage active collaboration among em-
ployees and employers or that involve frequent contacts with customers or clients, skills
such as communication, ability to work with others or negotiation skills are valued and
recognised by both employees and employers. Different kinds of workplace environ-
ments may highlight the importance of other types of personal skills and competences
(e.g. methodological or attitudes and values). For example, as stressed by employers and
employees, some workplace situations may require workers to work independently and
autonomously, rather than as a part of a team. In such contexts other types of skills such
as self-organisation, independence, time management and decision-making would be of

crucial importance.

ATTITUDES AND VALUES
College settings

Our interview data indicate that skills such as confidence, self-responsibility or motiva-
tion are being recognised as important in college settings. However, as stressed by both
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tutors and learners, evaluation and self-evaluation of these skills should be treated care-
tully, taking into account the specific experience, attitudes and disposition of individual
learners. For example, it should not be assumed that a high level of confidence would
necessarily facilitate a learner’s achievements. In some cases, over-confidence may actu-
ally affect negatively the learning processes of learners as they may wrongly assume that
they ‘know enough and do not need to develop their skills further’. Conversely, as sug-
gested by our data, lower levels of confidence may actually motivate learners to develop
and acquire both personal and professional skills and facilitate their positive learning

outcomes.
Workplace settings

Both employees and employers stressed the importance of attitudes and values within
the workplaces. However, our data indicated that the importance of such skills is
situation-specific. For example, some workplaces involve working with vulnerable people
(e.g. disabled people or mental health patients). In such a workplace employers would
expect their employees to demonstrate such personal or tacit skills as patience, caring
and compassion as well as ability to foster confidence and trust.

LEARNING COMPETENCES
College settings

Both self-learning abilities and critical thinking abilities have been recognised as impor-
tant competences in the educational setting. Both tutors and learners argue that self-
learning and critical thinking abilities could be — and in most cases are — developed in col-
lege environments. There are many activities that may stimulate learners’ self-learning
abilities, such as feedback, teamwork, individual and group tutorials. Our interview data
indicate that developing self-learning and critical thinking skills enhances learners’ confi-
dence and motivation to further learning.

Workplace settings

Our fieldwork has indicated that whether learners/employees recognise the importance
of these competences in workplace settings, largely depends on the type of workplace
environment. Expansive and stimulating workplace environments that provide the learn-
ers with opportunities for workplace training may facilitate the development of self-
learning and critical thinking abilities. On the contrary, restrictive and non-stimulating
types of environments do not encourage the acquisition of these types of skills. How-
ever, our research has shown that the learner’s own initiative may actually change the
type of learning environment from restrictive to expansive and therefore, may result in

the development and growth of skills.
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CONTENT-RELATED COMPETENCIES
College settings and workplace settings

Subject matter skills and competences that are relevant to work tasks have been recog-
nised by learners as skills that are important in both workplace and educational settings
and environments. The success in the development of this type of skill could be facili-
tated and enhanced by other skills and competences such as motivation, self-learning and
critical abilities and confidence. Our research indicates that subject matter skills and
competence have often been associated with the learners’/employees’ learning outcomes
in various kinds of settings.

FURTHER PRACTICAL TESTS OF SELF-EVALUATION
METHODS: DEVELOPMENT OF MORE INDIVIDUAL-
ISED SELF-EVALUATION METHODS

For this project we are aiming to develop an approach towards self-evaluation of personal
skill and competences (Starfish model of competences) through modelling of learning
processes of adult learners and employees. The Dynamic Concept Analysis (DCA)
method allows us to model the learning experience of adult learners to facilitate the self-
evaluation of their personal skills and competences by exploring links and interrelation-
ships among the concepts. In our previous report (Workpackage 3-4) we described the
DCA method and discussed its potential as a method of self-evaluation of personal com-
petences that could support learners in moving towards an intentional evaluation of their
own personal skills and competences.

At this stage of our research we are aiming to develop this method further by taking into
account lessons learned from our pilot fieldwork. As discussed above, one finding that
has arisen from our pilot fieldwork is related to the issue of developing more individual-
ised and contextually-specific self-evaluation approaches for individual learners or a se-
lected group of learners depending on their experiences, current situations, or objectives.
The starting point or basis for developing a more individualised self-evaluation method
could arise from the following:

e Data from the interviews/focus groups with a learner/learners;
 Data from the questionnaires;

« Discussions with tutors/employers regarding the learner’s (or learners’) goals and objec-

tives.

As our next step, we will select and define a number of competences (concepts), taking
into account learners’/tutors’/employers’ views on what personal or tacit skills they con-
sidered to be the most important within the workplace or learning environment. Within
our pilot fieldwork we aimed to select a certain number of competences from each of our
Starfish categories. As we are now moving towards developing a more individualised self-
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evaluation approach, we are attempting to select those concepts (competences) that fit
better around learners’ individual experiences, goals and objectives. Our interview and
questionnaire data help us to highlight the importance of certain competences in indi-
vidual case(s). Interviews with tutors and employers may also assist in identifying rele-
vant competences that would correspond to course or workplace objectives and require-
ments. For example, within some cases where the development and acquisition of social
competences was considered to be of utmost importance in the context of the course
settings, only the concepts from the category of social competences were chosen for the
self-evaluation. Other courses or workplace settings, or learners’ personal experiences or
priorities may suggest different categories or combinations of categories for self-
evaluation, for example methodological or attitudes and values, etc.

MODELING OF SELF-EVALUATION OF PERSONAL
COMPETENCES

In the course of our fieldwork we asked a number of learners to evaluate their own skills
and abilities within their learning environment. The examples below will demonstrate
the experiences with our self-evaluation methods within a group of students in one col-
lege. We interviewed a group of learners undertaking a short-term (two-weeks) course
‘Ready for Job’ in a college of further education. The course involves intensive training in
CV, application form and interview techniques. The purpose of this course is to prepare
adult learners for the challenges of ‘job hunting’. Most of the learners undertaking this
course are unemployed and have had some kind of break in their occupational and learn-
ing careers.

An important objective of this course is to help the learners to recognise and evaluate
their own skills and abilities in order to ‘sell’ these skills on the job market. Although the
course does not lead to a nationally recognised qualification, the learners maintain that
they acquire and develop a number of valuable skills and competences, e.g. working as
part of a team, communication skills, time-management skills and others. Another im-
portant ability that they hope to develop within this training is related to being able to
present, demonstrate and make visible their skills to prospective employers. The issue of
initial self-recognition and self-evaluation of their personal skills and competences takes
an important place in the context of improving the learners’ employability as well as their
motivation towards further learning and skills acquisition.

Evaluating the curriculum - Benchmarks and SWOT Analy-
S1S

BENCHMARKS

We were concerned to evaluate the curriculum activities against the goals set out in the
common cornerstones. For this purpose we designed the following benchmarks.
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« Activities are focused on needs of individual participants

e Activities encourage self reflection

« Activities develop participant’s self confidence

« Activities encourage participants to explore different opportunities for future actions

« Activities encourage participants to explore opportunities and resources in their com-
munities

o Activities develop methodological competencies

« Activities develop social competencies

o Activities develop learning competencies

o Activities develop competences related to attitudes and values

« Activities encourage participants to reflect on skills and knowledge they have acquired
through formal education and training

« Activities encourage participants to identify skills and competencies which are not
tormally documented or acknowledged

« Activities encourage participants to consider ways in which they can develop their fu-
ture content and subject related competences

« Activities encourage participants to consider the different contexts in which they can
gain new competencies and knowledge

o Timing of activities is flexible
o Participants can pursue activities at own pace
e Their are alternative pedagogic approaches according to leaner needs and styles

o Teachers and trainers receive training before supporting self evaluation activities®
Teachers and trainers themselves undertake self evaluation activities prior to support-
ing others

Each partners was asked to analyse their own activities providing a core of between 1 and
5 for each benchmark. These scores were then reported and explained in a workshop and
where necessary modified. The point was not to compare or rate the value of different
activities, but to allow partners to develop an understanding of the strengths and weak-
nesses of their curricula activities, as part of a formative development process. We have
chosen not to print the raw scores in this report as we feel that could be misleading.
However we do present the partners comments on their performance against the
benchmarks
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SWOT ANALYSIS

The final evaluation tool adopted by the project was a SWOT analysis. Partners were
asked to identify and comment on the Strengths, Weaknesses, Opportunities and Threats
for their project.

The following section provides the results of the partners benchmarking and SWOT
analysis. Once more it should be stressed that these are seen as formative and not judge-
mental results. The major point is to understand the strengths and weaknesses of our
work both as a guide for further development and also to appreciate when and in what
contexts the different tools and instruments can best be used.

Czech Republic

BENCHMARKS

The modules for self-evaluation and the self-evaluation questionnaire consist in the mu-
tual cooperation and consultation between participant and counsellor. Every body of par-
ticipants executes these self evaluation activities in a close touch with a counsellor (ca-
reer) in a labour office. The main aim of these activities is to help to the unemployed
people through the first contact with the career in the labour office to identify their basic
capacities in the fields of formal and non-formal competencies. The counsellor could be
able to suggest to the participant an appropriate process for re-entry to labour market in
relation to the results of these preliminary self-evaluation activities.

Therefore the benchmarks were made on the point of view if self-evaluation activities are
oriented on the introspection, self-examination and basic orientation in the job-
opportunity for each of participants.

Activities are focused on needs of individual participants

Activities enable each of participants to make in a cooperation with a counsellor (career)
the basic decision about his/or her own process for re-entry to labour market. They are
focused on needs of individual participants from the target group of unemployed, be-
cause every body of them has cardinal interest: to gain an occupation.

Activities encourage self-reflection.

Activities include fields in which each of participant judges and consults his/or her own
non- formal competencies (more general skills, personal qualities, work and life experi-
ence and attitudes). Through consultations with the counsellor the participant obtains

self- reflection.

Activities develop participant’s self confidence
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The counsellor has a number of instructions for effective realisation of self-evaluation
activities. The instructions also contain some recommendations how facilitate the self
confidence of participants during the self-evaluation (for example what they should avoid
if formulate conclusions etc.).

Activities encourage participants to explore different opportunities for future actions

In the end of activities the counsellor gives consideration to the participant’s own oppor-
tunities for future actions.

Activities encourage participants to explore opportunities and resources in their communities

The counsellor in a broader framework of activities consults with the participant also
about his/or her own social and family conditions and economic factors.

Activities develop methodological competencies

The participant judges his/or her methodological competencies through a set of ques-
tions in the field “work and life experience and attitudes” and consults about these com-
petencies with the counsellor.

Activities develop social competencies

The mutual cooperation and consultation between participant and counsellor develops
also social competences both of them.

Activities develop learning competencies

The participant obtains recommendations for his/or her future education as a result of a
broader view to his/or her own capacity. It means that the activities support education
planning in the whole although they don’t include any specific field of education.

Activities develop competences related to attitudes and values

The participant make decision about his/or her own process for re-entry to labour mar-
ket.

Activities encourage participants to reflect on skills and knowledge they have acquired through for-
mal education and training

The participant presents all information about his/or her acquirement of formal educa-
tion and vocational qualification (include various kinds of courses and certificates). To-
gether with the counsellor these information systematize and reflect on their using on
the labour market.

Activities encourage participants to identify skills and competencies which are not formally docu-
mented or acknowledged
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The participant identify and judges his/or her own non- formal competencies through a
set of questions together with the counsellor.

Activities encourage participants to consider ways in which they can develop their future content and
subject related competences

The counsellor in the end supposes to the participant real possibilities of his/or her fu-

ture retraining or real ways leading up to the acquirement of some vocational qualifica-
tion.

Activities encourage participants to consider the different contexts in which they can
gain new competencies and knowledge

The counsellor in the end offers to the participant that is possible to make an individu-

ally action plan for his self-personnel development in these fields where were identified
some problems.

Timing of activities is flexible

The time of the activities is really delimited by the counsellor’s possibilities. But the
counsellor works with respect to needs of individual participants.

Farticipants can pursue activities at own pace
The module of computer aided self-evaluation the participants can use at own pace.
There are alternative pedagogic approaches according to leaner needs and styles

All of activities are produce in a direct mutual interaction between the counsellor and
the participant. The counsellor observes the reactions of the participant and adapts the
process of self-evaluation to his/or her needs.

Teachers and trainers receive training before supporting self evaluation activities

The counsellor follows instructions for the realisation of self-evaluation activities. These
include ethical and professional aspects of self-evaluation. Additionally counsellors usu-
ally have good professional skills, knowledge and experience from the work with unem-
ployed people.

Teachers and trainers themselves undertake self evaluation activities prior to supporting others

Before the realisation of the activities we will offer to provide self evaluation activities for

counsellors.
SWOT ANALYSIS

Strengths
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« Using self-evaluation methods at labour offices improves the quality of their services
provided for job seekers as well as develops self-evaluation culture of unemployed. It
enables them to address the issue of labour market success from the viewpoint of their
personal prerequisites and chances.

« The application of proposed modules and tools is based on partnership between coun-
sellors and labour office clients. Labour offices care for each client individually.

e Clients, besides their formally certified previous education and jobs also state and as-
sess their work and life experience, personal qualities, needs, interests and future wishes
and expectations.

¢ Mutual cooperation between clients and counsellors during self-evaluation enables cli-
ents to acquire basic self-reflection and self-assessment. Clients get a coherent idea
about general requirements of employers for employees and specific recommendations
as well as about the best way of meeting them.

e The results of self-evaluation are used when labour offices search a job for the client

and plan client’s further education and personal development.

 Counsellors can use methodological instructions aiming at the motivation, ethic and
psychological aspects of self-evaluation.

Weaknesses

 Real work conditions at labour offices are defined by the time limitation of counsellors
who provide self-evaluation services for clients.

 Counsellors” training for performance of their profession does not include deeper
knowledge of self-evaluation. That can complicate successful dissemination of self-
evaluation in career counselling and guidance.

e The application of self evaluation modules can be crowned with success if relations be-
tween clients and counsellors are close and open.

« Clients can perceive that some parts of modules focused on work habits, life experience
and personal qualities can violate the right to their privacy.

o The self-evaluation process focuses on carrying out a deep screening of client’s person-
ality, first of all based on his or her subjective answers. Counsellors at labour offices
cannot assess real competences of clients which they would posses if they performed
work.

Opportunities

Self evaluation project Scientific report 69



* Some parts of self-evaluation modules can be used in a broad context of professional
orientation. Adults can used the Jobtip if they change a job; pupils when choosing their
career or further professional training.

« More extensive application of self-evaluation at labour offices would demand training
of counsellors in self-evaluation methods. This requirement should be involved in coun-
sellors” training. We can expect development of educational activities in this field.

« Using self-evaluation when determining non-formal competences corresponds to devel-
opment trends focussed on the recognition of non-formal and informal education re-
sults in the Czech Republic.

Threats

e A high unemployment rate in some Czech regions downgrades real possibility of clients
to use self-evaluation results and concrete recommendations for return to work.

e Though the results of self-evaluation revealed the need of further development of cli-
ents” non-formal competences, they mostly do not allow clients to developed them.
Cost-free education for unemployed focuses narrowly on acquiring a vocational quali-

fication.

 Education of adults aimed at e.g. development of communication skills and social com-
petences is mostly provided by private facilities and is rather expensive.

o Self-evaluation methods are not currently used within formal education in the CR.
They should be involved systematically in education of each citizen as a part of unem-

ployment prevention.

Denmark

BENCHMARKS

Activities are focused on needs of the individual participants

The tools hold an individual perspective but do not entirely focus on the individual’s
needs and aspirations. The tools also addresses contextual issues and possible barriers

within the surrounding society
Activities encourage self-reflection.

The whole idea of the tools is to stimulate self-reflection. Not only with regards to the
understanding of own competences but also to the understanding of the context in which

these are being understood.

Activities develop participant’s self confidence
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The activities stimulate reflection and (re-) evaluation of all of the individual’s earlier
learning experiences and could empower the individual to a new (positive) view on own
competences. On the other hand, could the individual’s reflections (life-span and space)
might uncover activities or career patterns which he don’t find re-assuring, which poten-
tially could counteract the aim of empowerment

Activities encourage participants to explore different opportunities for future actions

The activities suggested in exercise no. 3 and 5 are directly aimed at the individual’s ex-
ploration of possible future career opportunities and connected actions. One of the ma-
jor goals is to stimulate reflection about possible futures and to widen the individuals
perspective/fields of options

Activities encourage participants to explore opportunities and resources in their community

The tools are not directly aimed at exploring concrete opportunities. The objective is to
discover “what needs to be explored” and the focus is to uncover personal competences
and possible futures. The work with the self-evaluation must be followed up with a phase

where available options are being explored
Activities develop methodological competencies

The development of specific competences is not one of the specified goals — which is to
uncover competences. Thus, the activities might develop methodological competencies
regarding self-assessment and individual planning, but these are not automatically trans-
terable to other areas.

Activities develop social competencies

Like the above. Thus, the activities might, in general, make the individual realize patterns
of social behaviour and/or values

Activities develop learning competencies

Like the above. Thus, the activities potentially stimulates learning through supporting
reflection and active engagement

Activities develop competencies related to attitude and values

Like the above. Thus, the participants are being encouraged to reflect on their priorities
through evaluation of e.g. important life-roles and themes

Activities encourage participants to reflect on skills and knowledge they have acquired through for-
mal education and training

The activities included in the exercises aim directly at (re-) evaluation of earlier learning

experiences. Formal education and training is included in exercise §
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Activities encourage participants to identify skills and competencies which are not formally docu-
mented or acknowledged

A particular goal of the tools is to assist the individual in the process of uncovering all
possible competences acquired through learning processes that has taken place in- or
outside the formal education and training system.

Activities encourage participants to consider ways in which they can develop their future content and
subject related competencies

The tool is mostly focused on how the participant can make use of already acquired
competencies but could, in turn stimulate to further learning through the process of
stimulating reflections between individual goals, opportunities and barriers and already
acquired competences

Activities encourage participants to consider the different contexts in which they can gain new com.-
petencies and knowledge

The exercises emphasises the possibility of making use of different learning arenas,
through the process of uncovering competences gained outside the formal education and

training system
Timing of activities is flexible

The exercises can be done in a flexible pace but are presumed to be most beneficial to
the individual as early as possible in their unemployment period

Participants can pursue activities at own pace

For the most part, unemployed people in Denmark is obligated to make choices at a spe-
cific time (e.g. according to an activation scheme) and counsellors will often has limited
time available to the individual participant

There are alternative pedagogic approaches according to learner needs and styles

Two different tools have been developed and that gives the teacher/counsellor some
flexibility. Thus, the approach is theory-based and depending on the reliability of the
theoretical constructs (e.g. about the individuals vocational identity) and basic assump-
tions deriving from these (e.g. about individual career behaviour).

Teacher and trainer receive training before supporting self evaluation activities

The participants in the Danish model project have very different (educational) back-
grounds and only some of them are trained counsellors. Preparatory meetings have been
held with all participating teachers and trainers where the overall idea and main focus of
the project has been presented

Teacher and trainer themselves undertake self evaluation activities prior to supporting others
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It has not been possible to integrate training of teachers and counsellors in the Danish
model project.

SWOT ANALYSIS

The Danish model project takes into account several dimensions in the analysis of indi-
vidual competences and how self- evaluation can play a part in the process of uncovering
and describing these — for example:

e The individual dimension and how the individual biography and self-concept/self-
efficacy beliefs influences vocational identity (understanding of competences).

e The contextual dimension and how many interrelating factors influences both the indi-
vidual’s and the counsellors understanding of competences

e The service-provision and how different stakeholders understand, plan and organise
competence assessment activities and how the individual assessments are being used
(ownership)

In order to meet the need of the service providers, two different self-evaluation tools are:

A. A curricular module, which is a self-guided tool that can be integrated in an existing

course as part of the curriculum

B. A dialog guide aimed at teachers and career counsellors who work with the personal
interview as the primary method in competence assessment.

Both tools withhold questions or exercises that evolve around the following headlines:
» My life-story (life-span)

» My present situation (life-space)

« My conceptions about my future (outcome expectations)

« How do I proceed? (possible career paths)

» My professional and personal competencies (vocational identity)

¢ My options and possible barriers

« My personal goals and plans

Strengths (related to content and specific focus of the tools)

The exercises take a starting point in the individual biography (1) and present life-space
(2) without being biased by a certain view on “relevant” competences and/or issues of im-
portance to the individual’s career planning. The exercises help the individual to remem-
ber: Where have I been? What have I done? — And what could I possibly have learned
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from that? They also stimulate the individual to reflect on how career decisions are and
have been interwoven in the individual life-span and connecting life-space(-s)

Working with both the past (1), the present (2) and the future (3) helps the individual to
update and contextualise her view on competences and to view these in connection with
personal priorities, goals and out-come expectations

The exercises encourage the participant to explore multiple possible futures (3) and vari-
ous paths to pursue individual goals (4) - and to prioritise and choose among these. This
stimulates reflective thought and awareness of individual priorities and possible re-

straints.

The individual are being encouraged to review earlier learning experiences (1, 5) and to
(re-) evaluate these in a new context (personal goals). Thos approach motivates the indi-
vidual to pursue their goals and engage themselves in formal competence assessment and/
or further learning

On the basis of the individuals “updated” view on her self (vocational identity), her pri-
orities, goals and aspirations (1-5) The individual are being stimulated to act on their goals

through personal plans (7) that are being based on an analysis of possible options and bar-
riers (6)

Weaknesses (in the implementation of the tools)

Individual ownership is crucial in order to motivate the individual to work with earlier
learning experiences, aspirations and future goals. Personal goals (e.g. a desire to learn
new skills) might not coalesce with society goals (e.g. fastest way to a vacant job)

The outcome of the self-evaluation process depends on the individual’s perception of the
gains from it. Follow-up procedures — like formal competence assessment and/or accredi-
tation must be provided and made visible to the individual

The tools are built on the assumption that an individual goal is a strong motivator for
personal growth and/or change (life-long learning). Current activation schemes might
counteract the counsellors/trainers willingness to take the results from self-evaluations
seriously and/or limit the persons options for individual choices

Opportunities (how the tools can enbance the quality of competence assessment)

Self-evaluation, in connection with future planning potentially has a motivating effect on
individuals desire to engage themselves in future learning activities and/or to pursue new
career paths
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The individual perspective means that the tools can be integrated in both existing com-
petence assessment activities and/or in the visitation processes used by these and could
enhance the likelihood of producing more realistic personal plans.

Self- evaluation as a starting point for formal competence assessments form the basis of a
more comprehensive and fair picture of the individual’s competences and possible future
career paths.

Threats (what could counteract a successful implementation of the tools)

The results from the self-evaluation process must be taken seriously and into account in
following career counselling and/or competence assessment activities. If not, the individ-
ual might not be able to see the point in participating in this activity.

The surrounding system might not be ready to take the individuals interests, desires and
goals into consideration when providing competence assessment and/or career options

Self evaluation is based on the individual’s interpretation and understanding of e.g. the
personal output of a specific event. This might limit individuals with low self-esteem in
the process of uncovering or discovering of competences and might counteract the aim

of empowerment through reflections upon learning experiences.

Germany

BENCHMARKS

Activities are focused on needs of individual participants

Although a variety of activities and situations is provided in step I there is the opportu-
nity that this offer does not suit the needs of some individuals. The module tries to re-
duce this aspect through giving the opportunity to trainers and or trainees to develop ad-
ditional situations and activities. Nevertheless it has to be admitted that the module ad-
dresses mainly disadvantaged people or people in precarious work conditions. For other
individuals who are well prepared and know about their own interests and abilities the
module might not be as suitable as to the individuals mentioned above.Activities encour-
age self-reflection

The group reflection in step II aims at encouraging the reflection of own abilities, inter-
ests and wishes. Nevertheless the extent and the profundity of the self-reflection depends
on the trust and the positive atmosphere within the group and on the ability and the will-
ingness of the individual to let others participate in his self-reflection process. In order to
improve the aspect of self-reflection within the module alternative methods for self-
reflection could be offered.
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In order to ensure the profundity of the self-reflection process step III has a specific fo-
cus” on the self-reflection process. This process is assisted through the trainer who car-
ries through the interview in general and who should have experience in counselling. Ad-

ditionally the trainer is assisted through the structure of the interview fields in detail.
Activities develop participant’ self confidence

Again this aspect is very much depending on the group of participants which surrounds
the individual in step I and II. Nevertheless we expect that in most cases the self-
confidence of the individual will be strengthened through the feedback he/she receives
during the activities in step I and the group reflection in step II. Additionally it is the
task of the trainer to support the reflection process in step I1I a and b in such a way that
the trainee discovers his own strengths more deeply and that he/she uses these strengths
as a starting point for the development of self-confidence.

Activities encourage participants to explore different opportunities for future actions

Because there is only a very loose connection between the provided activities and future
job opportunities the activities provided in step I might not lead each individual to ex-
plore possible future job options. But activities like buying ingredients for a meal for a
large group with a limited budget encourage might encourage them to discover opportu-
nities for shaping their private life more active and with a focus on social contacts. Addi-
tionally step III b has a specific focus on the appraisal of new opportunities for the fu-
ture. In this process the trainee is supported by a trainer who should have a great knowl-
edge about possible fields of work and who should be able to draw a relation between the
reflections the trainee expresses according to his experiences before the course, during
step I and II of the module, his/her specific life circumstances and the fields of work.

Activities encourage participants to explore opportunities and resources in their communities

This is an aspect which is mainly supported in field IV b of the reflection session be-
tween trainee and trainer in step III. It is clearly pointed out in the explanations for the
trainers who use the interview matrix that the aim of the self-evaluation module is not
only to assist participants in thinking out possible occupational fields but also reflect
about options for activities outside gainful employment. Within the structure of the in-
terview there is a special focus on encouraging people to build networks or if suitable to

engage in activities which include citizenship aspects.
Activities develop methodological competencies

The module in its actual setting is very short, therefore it is not expectable that the

trainees develop sustainable methodical competences.

Activities develop social competencies
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Through the fact that step I and step II of the module are group based the participants
are forced to work in a team which is a great demand taking into account that a lot of
them do not participate regularly in group activities. Solving problems together, manag-
ing a common task like preparing and decorating a plate with bread roles together sup-
ports team-building which is crucial in step II where the individual is asked to listen to
the feedback of others and to explore his self-perception to others.

Activities develop learning competencies

In its actual setting the module is too short to support the development of learning
competencies. In order to fulfill this standard it would be necessary to provide a module
which is carried through over a longer period of time.

Activities develop competences related to attitudes and values

Some of the activities are designed in such a way that they might support the changing
of attitudes and values. In general it can be said that the activating moment in step I is an
incentive for such a development. The activities and situations in their actual setting can
support and encourage the participants in dealing with their life in a more active way and
to find meaningful tasks (even outside gainful employment again).

Activities encourage participants to reflect on skills and knowledge they bave acquired through for-
mal education and training

It is the task of the trainer in step III a to assist in this reflection process on knowledge
gained with in formal education. However it is difficult in the cases where participants do

not have any formal vocational qualifications or even no formal qualifications from
school.

Activities encourage participants to identify skills and competencies which are not formally docu-
mented or acknowledged

This aspect is especially taken into account in the one-to-one reflection session in step
IT1

Here the participant will be assisted through a practitioner from the course which has
the task to draw connections between former learning contexts, social, personal and oc-
cupational competencies and actual experiences (through the activities in step D).

Activities encourage participants to consider ways in which they can develop their future content and
subject related competences

The activities and situations in step I are incentives for developing new ideas for activi-
ties, interests and wishes because a variety of fields is presented. From this variety of
fields the participant can choose. Nevertheless the options are limited with regard to
time.
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The trainer who carries through the interview has a special responsibility to support this
development further.

Activities encourage participants to consider the different contexts in which they can gain new com.-
petencies and knowledge

Because at least some of the situations and activities which are offered in step I of the
module are new or not common to the participants they might function as incentives for
fields of potential new activities. E.g. After carrying through the artistic activity “building
an objective for the model railway landscape” some individuals might be motivated to ex-
tent their artistic activities further during their leisure time maybe in a different context.
Against this background it can be said that in such a case the activities foster the devel-
opment of new competences and knowledge. In step III b the trainer who carries
through the interview has a special responsibility to support this development further
not only with regard to employment options but also with regard to leisure activities and
networking.

Timing of activities is flexible

The German model project can be implemented into existing courses in a flexible man-
ner. It is not crucial that the activities and situations in step I and the group reflection
process are carried through in a specific order. It is possible to carry through the situa-
tions and activities for two types of personality on the first day and the other four on two
other days. Therefore it is not demanded that a specific day or week is reserved especially

for the self-evaluation activities. Nevertheless it is possible to carry through the whole
module in one flow.

The situations and activities in step I are designed in such a way that they allow to be
carried through in a limited period of time, e.g. 15 minutes. Nevertheless it is possible to
change the activities as well as all the other steps so that they demand / allow more time.
It might also occur that some individuals need more time to carry through the self-
evaluation module, in this case a adequate period of time should be provided.

Farticipants can pursue activities at own pace

As explained above the activities are designed in such a way that they can be carried
through at the own pace of the participant.

Nevertheless the timetable of the 2-weeks course put pressure on the participants to
cope with the tasks within the expected time.

For the future the institution which is providing the self-evaluation module is asked to
offer an adequate amount of time for the self-evaluation module which suits the individ-
ual needs of the participants.

There are alternative pedagogic approaches according to learner needs and styles
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In general it can be said that the module in its actual setting provides a completely new
approach to self-evaluation. The progressive feature is the idea that interests and compe-
tences should be discovered through activities. Additionally the approach still includes
the conventional approach to discover interests and competences through interviews and
reflection. In step I of the module there are at least three activities and situations for
each type of personality on offer from which the individual can choose one that seems
attractive to him/her. Regarding this step there are at least choices for the individual. Ad-
ditionally there is the opportunity to leave the situations and activities in step I out and
to decide to focus only on the one-to-one session of step III of the module if the partici-
pants prefer this reduction of the module. Nevertheless it should be recommended by

the organisation to participate in all steps of the module.
Teachers and trainers receive training before supporting self evaluation activities

Within the courses in which we have implemented the German self-evaluation module

the teachers and trainers did not receive training.
Teachers and trainers themselves undertake self evaluation activities prior to supporting others

Within the courses in which we have implemented the German self-evaluation module
the teachers and trainers have not worked through the self-evaluation module them-

selves.

SWOT ANALYSIS

The German model project takes into account three stages of the process of personal de-
velopment:

e experiences through formal, non-formal and informal learning before the self-
evaluation phase

« module as an incentive for self-evaluation using the starfish model
o further self-development of the personality with respect to

- occupational competences

- social competences

- personal competences (self-competences)
The design of the module includes the following four steps:

1. Experiencing activities with different characteristics/demands based on Holland “s
theory of types of personality

2. Common reflection in groups (possibly with support) paying attention to their emo-
tions, not only to their thinking. Central questions:
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- What am I able to do?
- What would I like to do?

3. Reflection in one-to-one sessions with a trainer, a teacher or a career counsellor sup-

ported through a proposed matrix of content

4. Creative thinking out new possible fields of occupation (and even ,recreation” — for
the long-term unemployed)

Strengths (interpreted as related to the actual setting of our self-evaluation module)

» Experiencing the activities (I) is a broadened approach and an alternative to the exist-
ing conventional interview methods.

e The participants are activated and motivated through the activities and situations in

step one.

» The activities (I) and the common reflection (II) are group based and support the de-
velopment of social competencies.

e For each type of personality there are different activities on offer from which the par-
ticipants can choose the most suitable.

 The common reflection (II) gives the opportunity to balance self- image and the outer
perception of the self.

» Situations and activities can also be used as incentives for leisure or citizenship activi-

ties.

o The matrix(I1I a) assists the trainer in including the whole life situation of the partici-
pant as well as additional circumstances in the reflection within the one-to-one session.

Weaknesses (interpreted as related to the actual setting of our self-evaluation module)

e The activities and situations can not be matched directly with potential job opportuni-
ties.

o Although there is a variety of activities and situations on offer the provided choice
might not be suitable to the abilities, interests and wishes of each participant.

 Some participants might regard the provided activities and situations as inadequate to
their age and status. (too similar to playthings)

e In its actual setting the module is too short with regard to time to allow for making ex-
periences which lead to really new ideas.

« The success of the common reflection (I) is very much dependent on the engagement
of all group members.
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e The success of the one-to-one reflection session depends to a great extent on a positive
and open relation between the participant and the trainer.

e There are no processes included which aim at providing objective criteria.

e In step I1Ib a great knowledge of occupational opportunities is demanded from the

trainer.
Opportunities (interpreted as related to alternative and future possibilities for using the module)

« Activities and situations can be changed or added by the trainers (and the trainees) ac-
cording to the needs of the target group.

« The module can be adapted to to a wide variety of contexts, e.g. vocational orientation
in schools.

e The approach could also be used for thinking out options for a meaningful life outside
gainful employment.

Threats (interpreted as related to the limits of further implementation of the module)

e In order to ensure a meaningful self-evaluation result which leads directly into a con-
crete occupational direction huge efforts and endeavours need to be undertaken, e.g.
organisation of one to two days work placements in companies.

e The realisation of the module in a great part of the existing schemes of the labour of-
fice is hindered through the shortage of financial support.

e This is especially true because the realisation of the module in a sensible way requires a
considerable amount of time as compared to semi-structured interviews and using

questionnaires.

e The actual labour market situation reduces the opportunity that the results gained in
the self-evaluation module alleviate the situation of the participant with regard to find-
ing an appropriate job.

e The activities might mislead the participants in developing unrealistic expectations re-
garding future working conditions, e.g. working a in a bakery does not mean to carry
through decoration activities all day.

Greece

BENCHMARKS

Our benchmarking is in accordance with the general theoretical approach we used. This
approach constitutes in the axiom that social structures determine the free and ungov-
erned space of an individual’s action. More concretely we believe that in a specific time
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and space we may observe insufficient self-determination or even hetero determination.
This means that the possibility of free expression which benchmarks presuppose is lim-
ited.

Such structural problems that are connected with the labor market concern the following
benchmarks:

« Activities encourage participants to explore different opportunities for future actions

e Activities encourage participants to explore opportunities and resources in their com-
munities

e Activities encourage participants to consider the different contexts in which they can
gain new competencies and knowledge

On the contrary the following benchmarks concern actions that are not so closely con-
nected with social structure and functioning. High marking on these are indicative for
our intervention’s success.

« Activities are focused on needs of individual participants

« Activities encourage self-reflection

« Activities develop participant’s self confidence

o Activities develop methodological competencies

« Activities develop social competencies

o Activities develop learning competencies

« Activities develop competences related to attitudes and values

« Activities encourage participants to reflect on skills and knowledge they have acquired
through formal education and training

« Activities encourage participants to identify skills and competencies which are not
tormally documented or acknowledged

e Their are alternative pedagogic approaches according to leaner needs and styles

The following benchmarks are indicative for the problems that we faced at the applica-
tion of our intervention concerning the structure and the operation of CVT in Greece.

o Activities encourage participants to consider ways in which they can develop their fu-
ture content and subject related competences

« Timing of activities is flexible

o Participants can pursue activities at own pace
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o Teachers and trainers receive training before supporting self evaluation activities

o Teachers and trainers themselves undertake self evaluation activities prior to support-
ing others

SWOT ANALYSIS
Strengths

 The preoccupation with an innovative issue is so far as Greece is concerned, which is
potentially very important and subservient for Greek citizens, as it is more that appar-
ent from the research carried out. In fact through the specific project a new research
topic has been brought forward in our country:.

» The theory based creation of the self-evaluation tool, its validity confirmation (by all
the rules of social research) and consequently its implementation, which came up with
very interesting results.

o It is crucial the given possibility to combine self-evaluation method with other methods
in the ascertainment of an adult’s actual state, skills and competences.

e We had the opportunity to implement our intervention in two different social contexts
(CVT in Athens, CVT in Lesvos Island)

e The findings are based on an empirical survey in accordance with methodology rules of
social science (selection of sample, control group, use of SPSS statistical package, and
statistical significance in results)

Weaknesses

e Our intervention was implemented into a small group of trainees. Therefore it would
be wise to reiterated with trainees, which exhibit different socioeconomic features.

o Self-evaluation is not a familiar process. Consequently, it does not exist in Greece either
as a means of practice or as a scientific topic for discussion.

Opportunities

e The preoccupation and the commencement of a public debate on self-evaluation. Along
with the publications emerging from the research and the dissemination procedures of
its results, which has already come off, it is anticipated that the debate on self-
evaluation will be strengthened and will eventually become a focal point of scientific
discussion in Greece.

e Our results are indicative that our self-evaluation tool has worked. It helped people to
evaluate themselves in more positive and realistic way than before. We could use it to
different cases and contexts
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e It is important the possibility to combine self-evaluation with accreditation systems of
prior learning, which have become acceptable not only in the public debate but the oc-

cupational policy as well.

e Through intervention in training seminars, which would aim at self-evaluation sensiti-
zation these seminars, would become more appealing to the trainees.

e The overall Self-Evaluation project came up with many different, however interesting
models, which could urge the in-cooperation institutions to mutual learning.

Threats

o If the tool is not used on the initiative of the evaluated person, when he/ she feel the
need to evaluate his/ her competences may operate as an apologetic mechanism of
authority, and to legitimize changes, which have already been accepted as necessary, but
have not been applied yet. It may not be a liberating force but an internal control

mechanism or tool.

« It is more than doubtful whether there will be {al financial means, {b} a satisfying num-
ber of people who will be able to support self-evaluation in a valid way and [c} the or-
ganizational structures demanded for the expanded implementation of self-evaluation
model.

o It is possible that the self-evaluation process will be insipid for the trainees (either
meaningless or even a waste of time) if they fail to recognize it as a supportive tool; to-
wards the realization of either own positive and problematic sides, competences and
skills. Such a thing would be feasible if they manage to realize it as another means of
becoming part of the occupation field.

Portugal

BENCHMARKS

Activities are focused on needs about individual participants

The different activities are suitable to the needs of the individual participants. Each par-
ticipant do the activities according with their individual perception and needs

Activities encourage self reflection.

All the activities where designed to promote self reflection. Their will be moments of
brainstorming and group reflection, but in the end of each part it is a moment for self-

reflection.

Activities develop participant’s self-confidence
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As well as the self-reflection is valorised stimulate the self-confidence it is also a goal of
this instrument

Activities encourage participants to explore different opportunities for future actions

Through the reflection about the activities developed and the ones that should be devel-
oped in the future the participants reflect about their future actions.

Activities encourage participants to explore opportunities and resources in their communities

The instrument encourage participants to explore the resources in their community and
in participant’s relation groups.

Social Competencies

Because the activities are made with a first part of team discussion and brainstorming it
contribute for the development of social and relational competencies

Learning Competencies

The activities have more in attention the capacity of self reflection and not so much

learning capacities
Attitudes and Values

The activities promote the development of a different attitude for life, mainly because
gives more self-confidence to the participants

Activities encourage participants to reflect on skills and knowledge they have acquired through for-
mal education and training

In the first part of the activities the participants reflect about their scholar and profes-
sional route as well as them professional training route.

Activities encourage participants to identify skills and competencies which are not formally docu-
mented or acknowledged

The development of the application of the instrument encourage since the beginning the
identification of skills and competencies which are not formally documented

Activities encourage participants to consider ways in which they can develop their future content and
subject related competences

In the last part of the activities participants are encourage to made an agreement with
themselves in order to develop competencies that they consider important for their fu-
ture

Activities encourage participants to consider the different contexts in which they can gain new com.-
petencies and knowledge
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Although this is made during the development of the activities there is not a special at-
tention to this question

Timing of activities is flexible

The timing flexibility is flexible and the activities can be done in a sequential way or
separately

There are alternative pedagogic approach according to learner needs and styles

This issue is not clear in the instrument and depends on the facilitator or training sensi-
bility

Teachers get training for self-evaluation.

It is strictly recommended that the trainers have a previous training about application of
the instruments and development of Self-Evaluation activities

Teachers and trainers themselves undertake self-evaluation activities prior to support others

It is strictly recommended that trainers undertake themselves the self-evaluation activi-
ties.

Romania

BENCHMARKS

Activities are focused on needs of individual participants

Being partially conceived as a training offer, the common tasks cannot be better focused
on individual needs

Activities encourage self-reflection.

each activity is designed to provide food for thought on one’s own personality dimen-
sions; according to personal skills and history of self-assessment, participants can go
through a positive reviewing of their own capacities and experiences

Activities develop participant’s self confidence

the nature of the tasks are meant to facilitate self-disclosure as a premise for improve-
ment of self-esteem and self-confidence; however, the group setting of activities limit to a
certain extent participant’s availability to reveal themselves to others;

Activities encourage participants to explore different opportunities for future actions

part of exercises are more than observatory/descriptive with regard to competences;
moreover they are explorative and probing to participants, creating pathways between
past present and future.
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Activities encourage participants to explore opportunities and resources in their communities

most of our activities are designed as exploratory but they are centred on individuals as
psychological entities and less as members of a social group

Activities develop methodological competencies

participants are put in contexts encouraging them to develop methodological competen-
cies, though more in an implicit way

Activities develop social competencies

composed more of self-reflective exercises, meant to strengthen individual potential, the
tools are less social oriented, although improving participant’s awareness of their social
skills, and in some cases also awareness of the utility of these skills

Activities develop learning competencies

training situations created stimulate a specific learning approach: learning from the past,
learning from one’s own experience, learning to self-evaluate

Activities develop competences related to attitudes and values

activities are meant to develop a coherent and comprehensive attitude towards oneself,
to increase awareness of the personal set of values, to help appreciate it and to promote it
in different social contexts

Activities encourage participants to reflect on skills and knowledge they have acquired through for-
mal education and training

activities encourage participants to reflect on their skills and knowledge, stressing on
how they are articulated and how functional they are as a whole

Activities encourage participants to identify skills and competencies which are not formally docu-
mented or acknowledged

in encouraging participants to self-reflect on skills and knowledge the main focus was on
competences acquired in non formal way, usually less acknowledged and praised by the
main target group

Activities encourage participants to consider ways in which they can develop their future content and
subject related competences

activities were not constructed on explicit mapping the content and subject related com-
petencies, yet on the operational links between them, considering that participants usu-
ally turn naturally towards formally proved competences when approaching life decisions

Activities encourage participants to consider the different contexts in which they can gain new com.-
petencies and knowledge

Self evaluation project Scientific report 87



activities are designed to help participants to rather use the existing competencies in dif-
ferent contexts than to strive for acquiring new ones

Timing of activities is flexible

the overall flexibility is high, the trainer/counselor being free to decide on what activities
are appropriate to the target group;

Farticipants can pursue activities at own pace

we have different type of activities; the individual and the self-reflective activities are
pursued at the participants’ own pace; the group activities have a time frame, but offer a
large freedom to different paces

There are alternative pedagogic approaches according to learner needs and styles

the modular structure of the curriculum allows the trainer/counsellor to choose between
suitable activities, according to learners needs, but no alternative provision is available for
different learner styles

Teachers and trainers receive training before supporting self evaluation activities

the curricular package does not come along with a ToT programme; however, the specific
background of the trainers and especially of the counsellors include the core elements
needed for a successful application

Teachers and trainers themselves undertake self evaluation activities prior to supporting others

this aspect was not intended in the Romanian curricular package

SWOT ANALYSIS
Strengths

e The Self-evaluation philosophy corresponds to newly identified needs, which are not
covered by other existing initiative

e The participants in training environments were pleased to be in a situation to reflect
upon themselves - unusual task in the normal training approach in Romania

e The dissemination of this approach is a contribution to the promotion of the person
based culture in work environments

e The tools in the training portfolio are designed to meet needs of a wide range of target

groups

 The modular structure of the training portfolio involves a high degree of flexibility,
with respect to the target group and to the context of the application
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e The complementary offer allows responses to particular needs and interests of the par-
ticipants

Weaknesses

« Time constraints in application of the training portfolio — in order to go in depth,
more time is needed, but it is not easy to find available time in existing courses

o A successful application of the training portfolio needs a minimum level of verbal skills

« The categories in the starfish model have a certain ambiguity embedded in them, which
makes it difficult for trainers to discriminate between appropriate indicators, especially
between social competencies and competencies regarding attitudes and values

e The lack of a trainers training offer within the package could limit the successful dis-

semination
Opportunities

e There are possibilities to identify similar elements in the existing training and career
guidance practices

 Recent developments of the Romanian system promote validation/accreditation of
prior learning, consistent with the ‘self-evaluation’ approach

e Increased interest in the wide use of the training portfolio can bring the need to con-
tinue developments towards the design of a trainers training curriculum

Threats

o It is possible that participants perceive the self-evaluation process as an externally vali-
dated evaluation, expecting a formal sanction that may increase their employment
chances on the labour market

e Insertion of the module in existing courses may not be accepted by the beneficiaries, as
it reduces the time allocated to the main objectives of the courses.

e This experience may be considered unrealistic and unproductive, the general attitude
being superficial and ‘polite’ towards the trainer/counsellor.

e There is a discontinuity in the approach of the modules proposed in self-evaluation in

comparison with other evaluation processes - in learning, training, or work.

+ A new attempt to standardise in a unified formula the competencies acquired in a
deeply personal, non-formal way:

United Kingdom
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BENCHMARKS

Activities are focused on the needs of individual participants

The self-evaluation module aims to respond to the needs and requirements of individual
learners or a group of learners. Competences/questions to be evaluated could be chosen
and later substituted depending on the needs and requirements of individual learners or a
group of learners.

Activities encourage self-reflection.

The module aims to encourage self-reflection. Our methods, including interviews as well
as questionnaire and modeling methods, facilitate the learners into reflecting upon their

own achievements and outcomes.
Activities develop participant’s self-confidence

Developing the learners’ confidence and self-assurance through recognition of their per-
sonal competences is considered to be one of the most important goals of the self-
evaluation activities. Our research has shown that supporting the learners into recognis-
ing their competences enhances their confidence.

Activities encourage participants to explore different opportunities for future actions

The self-evaluation activities aim to demonstrate to learners the potential importance of
their tacit skills and competences for their future actions. For example, as noted by one
learner, recognition and self-evaluation of her personal competences encouraged her to
apply for (and later get) a promotion at her workplace.

Activities encourage participants to explore opportunities and resources in their communities

The module does not aim specifically to encourage the learners to explore opportunities
and resources in their communities. This would depend on the learners’ individual priori-
ties and goals.

Activities develop methodological competencies

The module encourages the learners to evaluate their methodological competences thus
facilitating the recognition and potential deployment of such competences in a variety of
learning situations and settings.

Activities develop social competences

The module encourages the learners to evaluate their social competences thus facilitating
the recognition and potential deployment of such competences in a variety of learning
situations and settings.
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Activities develop learning competences

The module encourages the learners to evaluate their learning competences thus facilitat-
ing the recognition and potential deployment of such competences in a variety of learn-
ing situations and settings.

Activities develop competences related to attitudes and values

The module encourages the learners to evaluate their competences related to attitudes
and values thus facilitating the recognition and potential deployment of such compe-
tences in a variety of learning situations and settings.

Activities encourage participants to reflect on the skills and knowledge they have acquired through
formal education and training

This is included in the module, as some of the skills the learners have been asked to re-
flect upon may have been developed through formal education and training.

Activities encourage participants to identify skills and competences which are not formally docu-
mented or acknowledged

This issue comes up in our preliminary interviews/discussions with participants prior to
their participation in the module.

Activities encourage participants to consider ways in which they can develop their future content-
and subject-related competences

There are no explicit self-evaluation questions regarding the development of their future
content- and subject-related competences. However, it is likely that the self-evaluation
module will motivate the learners to consider ways in which they can develop their future
content- and subject-related competences.

Activities encourage participants to consider the different contexts in which they can gain new com.-
petences and knowledge

Our self-evaluation methods and approaches aim to demonstrate how tacit skills could be
acquired, deployed and developed in a variety of contexts and situations and/or be trans-
terred from one situation to another, thereby encouraging the learners to ponder on
these issues.

Timing of activities is flexible

The timing of activities is flexible, depending on the timetable and priorities of the main

course.

Participants can pursue activities at their own pace
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Participants can pursue activities at their own pace, or a tutor can suggest a suitable pace
for each participant.

There are alternative pedagogic approaches according to learner needs and styles

The tutor would suggest if an alternative pedagogic approach would need to be employed

in certain cases.

Teachers and trainers receive training before supporting self-evaluation activities

It is intended to arrange a session with tutors at a later stage.

Teachers and trainers themselves undertake self-evaluation activities prior to supporting others

This could be included in the session with tutors (see above) at a later stage.

SWOT ANALYSIS

The methods we have considered aim to support learners in moving towards intentional
evaluating of their personal competences and to reflect upon links and interrelations be-
tween the competences. Self-evaluation of personal skills and competences in the con-
text of the classroom activities and exercises is associated with a number of practical
benefits for the learners. Apart from enabling the learners to reflect upon their skills and
competences, it also provides them with the ideas of how (through what activities/tasks/
exercises) they can develop their skills further. At the same time, self-evaluation of their
personal skills in the context of their classroom activities may help the learners to under-
stand better what particular skills and competences could be employed successfully to
help them to succeed in a specific classroom activity or a task. By demonstrating trans-
terability and flexibility of the skills acquired from a variety of experiences, such an ap-
proach towards skills’ self-evaluation facilitates the learners into recognition of their tacit
skills and competences.

For tutors and practitioners this could also be potentially beneficial in terms of planning
and implementing changes into the course programmes. Clearly defined links between
personal skills and certain classroom activities indicate which of the classroom tasks are
especially efficient for the development of a number of valuable skills. The self-evaluation
module would also allow the tutors to address learners’ specific requirements and needs
in terms of their skills development and acquisition. As our research indicates tutors and
practitioners generally recognise the importance of tacit skills and competences for the
learning success of their students. The self-evaluation module would aim to assist the tu-
tors and practitioners in the planning and implementing of various classroom activities
and tasks with regard to the learners’ skills’ acquisition, development, and deployment.

As very flexible approach, the DCA method has a potential as a method for self-
evaluation of personal competences and exploring links and relations among the compe-
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tences. The strengths of the method as a tool for practitioners include those of availabil-
ity, flexibility, adaptability and clear graphical representation:

The computer program is available on a website and can be downloaded free of charge.

The method is flexible enough to accept those concepts for analysis/evaluation that are
considered to be relevant in the context of the demands of a course or training pro-
gramme or the requirements of an individual learner. The computer program also allows
for replacing or changing concepts at a later stage, depending on changes in course priori-
ties.

The DCA analysis can be adapted easily to the aims, goals and requirements of the
course. The examples we considered have demonstrated how these methods could be
employed for different self-evaluation goals.

Graphical representation of the self-evaluation of personal skills provides a clear illustra-
tion of learners’ levels of skills’ deployment, recognition and development, indicating
links between various skills and thus suggesting how (through what activities) learners
may potentially develop their skills.

However, there are certain weaknesses associated with of the use of the tool, as follows:

Before practitioners can start using the method they need to invest some time in master-
ing the basics of the DCA computer program, which could involve additional expenses.

In order to keep models simple and straightforward the number of concepts should not
exceed eight to ten; thus, the practitioners many have to leave out some concepts.

The models produced by the program may appear complex initially and may have to be
simplified (re-graphed) by practitioners in order to provide clearer graphical representa-
tion and make them more accessible to learners.

Potential opportunities for the tool are seen in a possible wider interest in the program
among practitioners that may result in the incorporation of the self-evaluation tool
across various courses or training programmes. Establishing training courses for a group
of practitioners on how to use the method may assist practitioners in mastering the
computer program and facilitate further interest and publicity for the tool. Potential
threats are associated with factors such as extremely tight course schedules that would
not allow time for implementation or even trying out the self-evaluation method and
tool.

Self evaluation - implications for policy

The project adapted a common grid for analysing policy. The grid identified eleven key
indicators for the development for self evaluation:
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1. Training of teachers and trainers

2. Selection of trainers / counsellors (or other appropriate professionals) for supporting
self evaluation activities

3. Flexibility for providers and for participants
4. Pedagogic approaches
5. Future learning contexts and methods (e.g. job placements)

6. Recognition of non formal and informal skills and competences (as opposed to for-
mal)

7. Starfish model:
- Competences related to attitudes and values
- Learning competences
- social competences
- methodological competences
8. Opportunities and resources in community
9. Opportunities for future actions
10. Self confidence; Self reflection
11. Ethical considerations
Each of these dimensions was analysed at three different levels:
» Macro - Political / socio-economic
e Meso - Self evaluation activities
 Micro - Experiences of participants

The ‘simplified’ policy grid printed underneath served as a template for partners to de-
velop their own policy analysis. The individual national policy analyses can be accessed on
the project web site.
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Training of
teachers and
trainers

Selection of
trainers / coun-
sellors (or other
appropriate pro-
fessionals) for
supporting self
evaluation ac-
tivities

Flexibility for

providers and

for participants

MACRO - PO-
LITICAL /
SOCIO-
ECONOMIC

Supporting self-
evaluation initiatives:

Providing opportunities
for appropriate training
for teacher/trainers;

Encouraging teachers/
trainers to share rele-
vant experiences (e.g.
by organising self-
evaluation workshops/
seminars).

Facilitating involvement
of potential employers

Setting standards for
selecting teachers/
trainers;

All self-evaluation
initiatives/activities/

methods should be
flexible enough to allow
both providers and par-
ticipants to tackle spe-
cific self-evaluation
needs.
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MESO - SELF
EVALUATION
ACTIVITIES

Priorities/ goals of indi-
vidual institutions have to
be taken into account
while developing training
programmes for teachers/
trainers;

Specific training pro-
grammes need to be de-
veloped in collaboration
with individual institutions
(involving teachers/
trainers).

Selecting trainers/
counsellors to be in-
volved in specific self-
evaluation activities;

Liaising (developing co-
operation) with potential
employers or other ap-
propriate professionals

Specific self-evaluation
needs need to be identi-
fied within individual insti-
tutions;

The timing of self-
evaluation activities
should be flexible, de-
pending on the timetable
and priorities of the main
course

Self-evaluation
approaches/modules
need to be flexible and
adaptable the
institutions’/courses’ pri-
orities.

MICRO - EXPE-
RIENCES OF
PARTICIPANTS

Individual needs of par-
ticipants need to be taken
into account;

Feedback/suggestions
from learners need to be
taken into account.

Interviews /focus group
discussions with learners
have it be conducted.

Feedback from partici-
pants should be used to
facilitate the process of
the selection of trainers/
counsellors.

Specific self-evaluation
needs should be identi-
fied;

Self-evaluation
approaches/modules
need to be flexible and
adaptable to participants’
individual priorities and
learning goals.
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MACRO - PO-

LITICAL /

SOCIO-
ECONOMIC

Individual institutions
should be provided with
necessary recourses.

Pedagogic ap-
proaches

Encouraging links with
potential employers,
employment agencies or
other relevant organisa-
tions.

Future learning
contexts and

methods (e.g.

job placements)
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MESO - SELF
EVALUATION
ACTIVITIES

All approaches need to
be developed in collabo-
ration with practitioners/
course leaders/teachers/
trainers.

In the course of the im-
plementation of the self-
evaluation module we
developed approach that

would help the learners to

assess their personal
skills and competences

through their participation

in and evaluation of spe-
cific classroom activities.
The methods include:

The questionnaire
method

The DCA modelling
method.

Institutions should be en-
couraged to take to es-
tablish co-operation with
potential employers etc.

MICRO - EXPE-
RIENCES OF
PARTICIPANTS

Feedback from partici-
pants is important in the
context of developing the
self-evaluation methods
and approaches

Participants should be
encouraged to deploy
and/or self-evaluate their
skills in various learning
contexts (e.g job place-
ments).



Recognition of
non formal and
informal skills
and compe-

tences (as op-

posed to formal)

Starfish model:

Competences
related to atti-

tudes and values

Learning com-
petences

Social compe-

tences

Methodological
competences

Opportunities
and resources in
community

MACRO - PO-
LITICAL /
SOCIO-
ECONOMIC

The main objective of all
self-evaluation initiatives
is to support participants
into recognition of their
informal skills and com-
petences.

MESO - SELF
EVALUATION
ACTIVITIES

Institutions should en-
courage participants to
recognise their skills
through various activities
and exercises (e.g. class-
rooms activities) including
self-evaluation activities.

MICRO - EXPE-
RIENCES OF
PARTICIPANTS

The methods will encour-
age participants:

To evaluate their own
personal skills and com-
petences;

To reflect upon the use-
fulness of the compe-
tences;

To reflect upon how
(through what activities/
experience) they have
been able to develop cer-
tain skills.

To explore links and inter-
relationships between

their skills, competences,
activities and experiences

The primary aim of the self-evaluation activities is to help learners to explore the
extent of their own skills and abilities on the basis of the Starfish model. The
main challenge of this stage of the self-evaluation process is to facilitate stu-
dents’ initial insights into their own competences that are often tacit in nature.
By reflecting upon their own skills, learners could contribute greatly to the proc-
ess of making their skills more explicit or visible, maybe initially just to them-
selves, and later — to others

Encouraging collabora-
tion with community
organisations/ potential
employers etc.

Embedding individual
institutions into commu-
nity networks
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Establishing links with
community networks;

Participants should be
provided with relevant
information and/or en-
couraged to take on
available opportunities/
resources within commu-
nity networks.
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MACRO - Po- MESO - SELF MICRO - EXPE-
LITICAL / EVALUATION RIENCES OF

SOCIO- ACTIVITIES PARTICIPANTS
ECONOMIC

Opportunities Potential opportunities ~ Wider interest in the self- Participants should be
for future actions are evaluation methods encouraged to take on
seen in a possible wider within one institution; different self-evaluation

interest in the self- ; activities and exercises
SvElEmRe cElviies Incorporation of the self-

among practitioners evaluation tool across all

Jemployers / institutions ~ €OUrses or training pro-
otc. grammes

for future ac-
tions

Institutions should be
provided with necessary
resources that would
allow to establish train-
ing courses for a group
of practitioners on how
to use self-evaluation
methods and tools

Saiaeeitsttante| One of the main objectives of the self-evaluation activities is to help learners to
develop their self-confidence and self-reflection.

Self reflection

1Dt el el ea Setting ethical stan- Individual institutions Participants should be

G dards, that would en- should encourage (not provided with relevant
sure that the self- force) participants to un-  information about their
evaluation exercise is dertake the self-evaluation rights (e.g. not to
not a compulsory activ- exercises. discuss/reveal any sensi-
ity. tive or private informa-

tion;).

Issues and further research

The self evaluation project has raised a number of important issues, relating to policy, in-
stitutional management and curriculum and pedagogy. Many of these issues are not
unique to the self evaluation approach, but are rather issues facing education and training
as a whole.

EDUCATION OR THE LABOUR MARKET?

Prime amongst these is the (at Best) tension between education and the labour market.
With the spread of liberal economic polices in Europe in the past decade there has been
increasing attention paid to how to support (or coerce) unemployed people into return-
ing tot he labour market.

Guidance and counselling is one part of this strategy, other actions include withdrawal or
reduction of state benefits, the creation of (often low paid) jobs and tax cuts and benefits
tor those accepting employment in low wage jobs.
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Whilst there has been increased interest in identifying competences gained from non
formal learning, this has been largely within the context of matching individual compe-
tences to labour market opportunities or to prerequisites for entry into full or part time

education and training.

The self evaluation project aimed to develop individuals’ social self reliance. The curricu-
lar modules were designed to prepare and guide people through a process of self reflec-
tion in order to evaluate their own skills and knowledge. The starting point of that proc-
ess was seen as not the needs of the labour market but the ideas and aspirations of the
participants. Whilst it was recognised that the wider programmes in which the self
evaluation activities were embedded might may have as their aim labour market integra-
tion, the objective of the self evaluation programme was to encourage individuals to ex-
plore as widely as possible the difterent opportunities and options for future actions. This
might be progression to continuing learning, it might be to look at possibilities for self
employment or voluntary work or it might be more geared towards social networking and
community activities.

There are tensions between the educational objectives of encouraging individuals to ex-
plore widely their previous learning and possible future options, and the aims of em-
ployment services in integrating unemployed people in the labour market. This is not to
say that the tensions cannot be overcome — indeed one of the more interesting outcomes
of the project has been to encourage reflection amongst employment office staff on the
aims and methodologies of their work.

It should also be noted that many of the unemployed people who have participated in the
self evaluation activities were themselves seeking a speedy return to the labour market
and questioned the point of the more reflective approach advocated by the project part-

ners.

ETHICAL ISSUES

The self evaluation approach also raises ethical issues. The first is the ethicacy of encour-
aging individuals to explore widely personal choices and options when there is little or no
chance of employment or of progression in the areas chosen. This may be because of high
qualification requirements or simply because of the lack of jobs. The second is the issue
of whether it is right to initiate a process of self reflection, whilst lacking the resources
and infrastructure to support individuals following the generally short duration of the
self evaluation activities supported by the project.

COMPULSION

All of the project partners were opposed to compulsion to participate in self evaluation
activities. Opposition is on two grounds: firstly that compulsion is politically wrong, and
secondly that participants who have been forced to take part in a course are far less likely
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to be highly motivated in their participation than those voluntarily attending. However,
in reality in most countries compulsion does take place, through threat of withdrawal of
welfare benefits for non attendees.

INSTITUTIONAL RESPONSIBILITIES

Interestingly the tension between educational and labour market goals for activities for
the unemployed is reflected organisationally in a general lack of clarity as to which gov-
ernment agencies and institutions should be responsible for this service. Different part-
ners in the self evaluation project worked with both employment services or labour of-
fices and various educational and training institutions. To some extent this reflects the
different emphasises and contexts in which the self evaluation activities were developed.
But our experiences would suggest the need for at least better coordination between the
different agencies and organisations.

A further recent trend in many European countries has been the outsourcing of counsel-
ling and guidance and employment services. Whilst this may be seen as a more cost effec-
tive way of delivering client services, we believe this may be at the cost of quality. Quite
simply managers of private providers of subcontracted or outsourced services have as
their prime goal the pursuit of profit through reducing the cost of service provision. This
ethos is at odds with the aim of providing support to unemployed people.

FLEXIBILITY

In our cornerstones document, which set out the design principles underpinning our cur-
riculum development, we said it is important that providers are flexible in their ap-
proach.

Flexibility, we said, takes a number of forms. The timing of learning provision should be
flexible to meet the needs of the participants, for instance recognising childcare respon-
sibilities. Secondly flexibility should allow learners to pursue the programme at their own
pace. Whilst some participants will require only a brief period of time to complete the
self evaluation process others will require far more time to develop the confidence and
skills required to undertake that process.

In reflection of this emphasis, flexibility formed one of the benchmarks with which the
project partners evaluated their activities.

FUNDING
In reality, in nearly every partner country, we were unable to meet this objective. Even
where the aim is understood, present education and counselling and guidance provision is

bound by institutional organisation. Funding effectively limits the time available for
course based delivery.
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Funding — or whether the lack of it — is a general issue in most countries. Furthermore it
is interesting to note that although there are obviously different funding mechanisms, in
not one of the partner states was this based on the needs of the clients. Rather it might

be for core staffing or institutions or for course of a certain length or for delivering serv-
ices to a set number of clients.

COMPETENCE

The project adopted and built on the Starfish model of competence, developed under the
earlier Leonardo da Vinci Tacit Key project. Research showed that most countries are
moving towards a competence based model of education and training and indeed the
identification of occupational competences is part of the European Qualification frame-
work. However, in practice it is still difficult to describe, identify and assess Competences
in the more affective learning domains — for instance ‘social competences’. Despite this
the model starfish model proved of considerable use as a design tool for curricula and
curricular activities. It may be that models of competences should be seen in this way,
rather than primarily a tool for assessment.

ACCREDITING NON FORMAL LEARNING

The self evaluation project saw the recognition of non formal learning as primarily a de-
velopmental activity, in order to assist participants in determining future career or educa-
tion and training options. Therefore we were not concerned with the accreditation of
non formal learning. Our evaluation would suggest that learners are interested gaining
accreditation for their prior learning, especially learners with low levels of initial qualifi-
cations. The research undertaken through the project shows that although there is inter-
est in accrediting non formal learning in most countries, in practice there are few mecha-
nisms or systems by which this can take place. At best what appears to happen is that in-
dividuals may be allowed to miss certain modules or course components. Even in the UK,
where the NVQ system has officially supported the accreditation of prior learning for
many years, it is relatively rare.

If non formal learning is to be accredited, it will require the development of tools and
mechanisms within the different systems of education and training. However it would
probably also require additional time to be allocated to self evaluation activities.

PROFESSIONAL DEVELOPMENT

It is apparent that the curricula activities developed though the self evaluation project
differ quite radically from the traditional curriculum for unemployed people. The curricu-
lar and pedagogic design focuses on the ideas and aspirations of the learners and encour-
ages self reflection and confidence in exploring those ideas and aspirations, rather than
providing an objectives or input model This may be a challenge for teachers and trainers
who are used to more traditional didactic and systemic course provision. The role of the
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teacher or trainer is refocused towards more facilitation and individual support, rather
than traditional teaching.

It was notable that in the different partner countries a wide range of different profes-
sional had responsibility for supporting unemployed people. These professionals had dif-
fering educational backgrounds, although a significant number had studied psychology.
Other research (Attwell and Brown) has suggested that increasing number of people in
different situations and contexts are assuming some responsibilities for education and
training. However, they also drew attention to the lack of systematic training and support
or these people. It was apparent was that many of those professionals supporting the de-
livery of programmes associated with the self evaluation project had received no proper
training for the work they were undertaking, neither was their any comprehensive or
adequate system for continuing professional development. This is a major issue if this
type of provision is to be extended in the future.

MUTUAL LEARNING

In the cornerstones document, we said that the project partners had come together be-
cause of a common understanding both of the needs of learners and the potential for
meeting those needs. That did not mean, however, that a common course, module or
even pedagogic approach could be developed and implemented in the different partner
countries in Europe. Education and training is heavily influenced by historical, social and
cultural development. Whilst the different countries of the European Union may share
common principles and aspirations the systems of education and training remain surpris-
ingly diverse. Put quite simply, curricular programmes cannot be transferred form one
country to another.

What is possible, we said, was to learn from each other through processes of mutual
learning and to launch new initiatives or reforms based on an understanding of the dy-
namics of development in other countries. What is also possible is to pursue develop-
ments based on common principles and understandings. Whilst recognising that each
country has a different systems and that learners will interface with the system in differ-
ent ways, the project sought to develop and test curriculum modules based on a set of
common principles and understandings.

We would maintain that this success has proved extremely successful. Given a common
understanding of ideas and intent, it has provided remarkably easy to adapt curricula de-
signs and activities from one country to another, despite the fact that programmes and
institutional contexts may vary greatly. We believe the approach to mutual learning is a
valuable one and is worthy of further consideration as a method for collaboration be-
tween education and training researchers and developers in Europe.
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